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Fin=1 Report

Ye were first led to an interest in the school and the experiential
passage of worldng class boys into the work situation, by an awareness
of a long standing ormission in the Centre's wmrﬁ. Dr, Willis' previous
work at the Centre (1) had been typical of the traditional cultural
studies perspectives in that it concentrated more or less exclusively
on the leisure time activities of young yed%le. Since one of the main
focuses of the Centre's work was Yorld g Class Culture,-it became
increasingly clear that the study of young working clase people should
involve some Ymowledge, precisely, of that zone of their lives which
lends its name to the general class description, and which is likely
to be the single most important area of involvement and experience
for young people - work, Furthermore, we felt that even our studies
of the leisure activities of the young might be vitiated by the
complete absence of any consideraticr the work dimension. Though
chrondlngically separate, we felt that leisure activity was by no
means a separate domain of experience from work activity. Even in
leisure it was felt that some central meanings and values might have
beer derived from the work situation, or have developed ir specific

kKinde of relation to the worlk situstion.

We were impelled, tyerefure, by this general interest, towards the
symbolic and cultural patterns which go to make up the world of work,
and the place within it of the young adult or adolescent. The double
articulation of the interest in youth, and the interest in work,
promised a rich vein of research which would throw into high
relief some of the crucial elements of the culture of work - because
viewed through the innocent eves of the neophyte, and which would
illuminate more general aspects of the culture of the Jyoung - by

adding a dimension of their existence ignored till now.




¥hen we came to examine the literature (2) concerning the .
transition from school to work, we found & considerable ommission viich
was curiously cn:ﬁlemontary to the ommission we had noted in our own
work, Certainly the literature declt with work and the transition to
work, and we accepted the central if hegative findings which emerged
from sc many studies : that the entry into work was a p;uﬁi;mmatic
experience for most school leavers : that the formal agencies of
guidance were relatively ineffective - that social class, the home,
the school were the crucial background determinants of job choice.

But this treatment of work and the young man's passape into it, was
virtually without any insight derived from a cultural perspactive,
What was missing was a rresentation and discussion of the actual
experience of the subjectz as they made their passage, and an exposure
and discussion of the located culture,and its often hidden meanings,

through vhich the subjects actually live.

The original objective of ocur research was, therefcre,tn draw
back scmething of the opacity of the transition from school to work,
Instead of mariking it as a ‘oroblemmntic' experience, we wanted to
know the nature of the internal dynamics of the situation as experienced
by the participants. Instead of stopping a2t the acceptance of the
(accurate) description of the official agencies as ineffective, we
wanted to discover what were the schemes, and sources of meanings hy
which the subjects were in fact guided. Instead of charting the
ijecti?é causal relationﬁhi; between job choice, class, school and
hﬁﬁe, we wanted to know how these structural determinants actually
worked at the personzl and subjective level., How did the individual
pe;ceive these factors, and how did they influence the immediate
culturﬂl world by which and through which we supposed the school

leavers would actually make their minds up? The principle concept

with which we proposed to pursue our objectives were those of 'subjective

meaning' and the 'informal culture of work'. The nature of our interest

determined the use of qualitaztive methods (sec next section).

Though we hoped that our chosen methodology would zllow a much

fuller and a more varied set of 'results' than a mere validation

or not of prior theoretical models, it was possible to frame our

interest in two basic and formally stated research hypotheses,

These formed the basis for = submission te Research Council to support

& project on 'The Transition from School to Work.'
1)  In the construction of this perspective (on the world of work
and his future in it), the working class school leaver will frame
his definition of the situation primarily with rcference, not to
the formally organized sources of meaning about the world of

work, btut to the 'informal culture of work'.

2) The trensition from school to work is more adequately
understood from the 'subjective meaning' perspective of the

actor than by the adoption of more institutional viewpoints.

Research frosramme =nd lethods

We made plans to test, exnlore and further investigate our
2 . L -3 L} ._'
hypotheses by mounting case studies in the field. We were successful

in gaining SSRC support for our project, and work began in April 1973.

After a preliminarj two month stage of observation and enquiry,
and a crude survey of possible case study groups,a friendship group
of twelve working class, averzge ability boys was selected from the
fourth form of a non-selective Secondary School in the Bifmingham
area (3). The particular schoocl was selected because it was in the
heart of, and drew from, 2 stable and traditionally worki?g class,
industrial area and was equipped with a Youth Wing on the school
site which was well attended by the fourth year. We felt that
preliminary approaches to the group could be made best through the

more informal and relaxed setting of the Youth ¥ing in the evenings,
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rather than in the more disciplined setting of deytime schocl. The
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particular group was choser cnongst other things for its cohesion,
willingness to respond, and its congruence to our pre-setl parameters -
worling class, average ability, white, non-acndemic. Staff at the
school and the local Careers Officers were most helpful, and willing

to accept the researcher's preserce. During late May, 1973 the
chosen group ua;.aggrﬂﬂclui through the Youth Wing of the school,
Great care was taken by the resesrcher to adopt 2 role of maxdmum
openness and infermality with the boys, though the nature of the
research interest, and researcher's identity, were never ccncealed,
This crucial contact phase of the project was successfully completed
and the grour came to accept the researcher fairly readily. For the
balance of that term, and for the hﬁle of their next and last
school year, the research:- moved on to regular discussions with the
group some of which were taped; in-depth individual taped interviews;
general informal observation around the school; and attendance at

2 range of normel classes, ircluding the complete run of careers

classes,

During the same veriod a careful analysis was made of careers
teaching materials used in the schocl, and of the formal information
concerning careers that was supplied tc the boye. Materials and
teaching techniques of all the mein subject areas constituting the
regular timetable for our group, were also studied, Parenfs of all
individuals in the group were contacted and interviewed on tape

in depth,

. One other group in the same school, a;d four other groups

of a similar age in 2 range of different schools within the Birmingham
conurbation were selected and contacted to Eive a comparative dimension
tc_the main study across the dimensions of class, ability and

attitudinal stance to the school., These comparative groups were

.
*
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alsc due to leave in Summer 1274, Discussions were recorded

with all of them.

Although it should become clear from the much fuller treatment
of the results of the research in the next section, we should mention
here that there was some shift in our objectives during the course
of this stage of the research. This happened as our theoretical
conceépts were progrescively exposed to the field, Firstly, it

became clear very early on that the friendship group was more important
than we had allowed for - and we did always intend to base our main
_case study on a friendship group - because it was the main support

of the pupil culture of the school and the main location and
determinant of individual subjective experience. Though we were
still very much concerned with subjective experience, we located
it more and more a2t the group level rather than at the simply

perscnal,

Secondly, it became clear vory early on that working class kids
going through their last year at school could not be considered as one
large homeogeneous group. Even amongst those ldids who could be
considered of average to low ability, there was a clear division
between those with a positive adaption to school and those with a
negative adaption teo school. (&) It was also clear that those kids

with a negative adaption te scheol were zlso those who were most
iqfluanced by the situated informal culture we were interested in,
and were also the cnes desiined for those semi-skilled and unskilled
jobs which we held to be at the heart of working class culture proper.
¥We determined, therefere, to base our main case study on a friendship
- group of anti-school working class kids. Our most important comparative
case study became that of a friendship group drawn from those with a
positive orientation to scheol., Both of these groups were located
It may be argued that our progressive refinement

in the same school.

of our target group to a friendship group, and a negatively orientated
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group, vitiated ifs representativeness for the general body of average

to low ability working class school leavers. However, we would argue same form. The 'school 'was not only - 25 we had foreseen - a
that such friendship groups constitute the single most important structun source of materials for the boy's developing self understanding
for those experiencing their last year at school arnd facing the passage and configuration of future work roles, it also had to be understood .
into work, and that, as such, they have great impertance even for those as a dynamic, complex, contradictory process oeccurring in a varied
not directly invelved in these specific groups. Understanding the and uneven structure. This structure held certain spaces, or
processes at play in such a group will a2llow us to meke comments facilitating tendancies, which - perhaps unintentionally -
and: suggestions about the situation of all working class early encouraged alternative; group based generation of practices, skills
school leavers., and values whick were far more than transposition of content from
other scurces. Alongside a certain shift cf our interest

Thirdly, it became incrsasingly apparent as we got further into

the field work that we had started out with a2 somewhat mechanieal, from the individual to the group, there was also, therefore, a change

X : ) ) - moh 3 £ an ion of inf a1 i i
rigid and restricted notion of the 'informsl culture of work'. Firstly S CINCENE SRR ol OTLL - CAEl e An: BOme LG, 13 $0

. — hick informati d fron i : &
and most obviously, the informal' culture of the boys as it is related Mt dinfopmeon TN PAL YoT PHAEORY W S anone. SRIC a0

to work prospects and choice could not be dissocizted from the OWon, gf aalrved. oul barh o ek g e ind ho - ues Kha Gl .
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general informal culture of the boys at school. This culture was located in terms of the organization of the school - and tc a more

amic and transfermatory notion of culture as made and supported
g PP

not a series of static, discrete, quantums of knowledge, but a dynamic

: . . . he social group.
unitary process which, just because it was orientated towards different ¥ e roetal up

situational problems at differert times coming up with different These shifts in focus allowed us to define more exactly the
sorts of respcnse, should not therefore be broken up into geographic-type kind of group we were interested in and upon which we wanted to base

pleces, Ve were really concerned, therefore, nct with the ‘informal a case study, and they also allowed a more exact and thought-out

culture of work', but with the informal culture in school and how 1 marshalling of the methods nost appropriate to our materisal.
it related to the world of work, As set out in our originsl application we had foresecen that we would

Secondly, and in a related way, we came to see that we had use a range of cuantitative mctheods :
Participant Observation
Observation
'JTust Being Around’
Group Discussions
Recorded Group Liscussions
Informal Interviews
Formal Interviews
Dairies

started out with an implicitly inanimate, information-flow-type,
‘model of informal cultural arrangement. As we prosressed in our
work it became clear that this informal culture was based less on
re~interpretations and selection of provided information, official

and otherwise -~ which was how we had foreseen it — and more on what
3 In fact all of these methods were used in the field, although
might be termed creative, group based processes which generated
our developing interest in thc group and its processes, and in the
oppositional valuec attitudes and practicez from materials which were
B ik dynamic aspects of cultural orzanization, impelled us more to the
certainly provided, but in no sense handed on mnchanged - or in the




qualitative end of the range, and towards PO preoper, in order to
generate the maxirum possible of dircctly observed data. So rany
important processes occurred at a nen-verbal level, and were not
strictly recountable at a verbal level, that it became increasingly
clear tec us that a really inward aprreciation of the lads? culture,
and subjective orientations within it, could only come from the

closest exposure to their actusl practices.
The problems of using anythines which approaches classic PO

ir the school are, however, enourmous. There is the obvious problem

of the age gap between the resezrcher ang the boys, and less obvious,

but perhaps for that =]l the morc intractable,problems turning on the huge

in feelings, attitudes and cultural responses between the two,
Furthermcre, there are added anc relatively unusual problems associzted
with the attempt to corduct D0 in a situstion structured by authority.
In Faul Villis' previcus exverience of PO he has been with his subjects
in the unstructured zone or leisure. In the schocl it was guiie
different. The pover differential betweer them neant that it was
Ampossible to mmintain a cleose ard trusting relationship with both
Staif and pupils. Any tendancy towards the staff would have been
ident%ficd by the lads - particularly those with a negative

oricniation te the school - as complicity with the school and its
authority. You were taken, simply, as staff. That cut off exactly
those irformation flows,and inhibited those types of behaviour, with

which we were nmost collcerned,

On the other hand, if you were to lean towards the kids in
order to attempt some wversion of PO proper, then you ran a considerable
risk of being identified by the staff as & subversive agent bringing
unnatural and destabllizing tension into the class room, This might

have resulted in exclusion from the school.

iitative

flow of data, choose te negotiate these problems in the 'mein' case
study by 2 combination of a pronounced lean towards the ldds in the

situation coupled with 2 stratezy of mokine clear cxplanations to

staff in private. or tas rescarcher this meant, in effect, itaking

great peins not te act like, cor tc be seen as, a teacher, as well as

He tock
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» be caught in a position

care never to sit in fromt of =
where he might be cxpected to direcet or contrel the boys. Out
of class, in and around the school, and in the reccrded group
discussions, he took care to aveid an autherity role and made no

comments about smoking, bad language, rough or lowless behaviour .

|t

He told the lads that he was intcrested in 'Explaining the experience

of school, and how you find a job, from your side', and staff that

he wanted, 'To get their feelings and reactions as they are expressed,

and as they are shared, amongst the group, when staff are not arourd.’!

By and large this sirategy werked from the neint of view of the

relationship with the kids. 'hilst neot accepting the researcher as a

status. He wes not a tecachor, was casy te talk to, and most of
all woulé not 'shon' them. In our experience it is alwsgye surprising

the extent teo which subjects 1111 zcecept a researcher on the basis

ant demonstrated trustworthiness.

[aal
g
1

of his simply expressed interes
Towards the erd of the school based field work the researcher was
able to gain sufficient mccegtance “rom the group te ensble him

to join them for complete day cycles - that is, during classes and

for their frec time - so that, in these highly difficult circumstances,

Something approaching genuine participent observation was achieved.



Furthermore, as thc relationship with the kids developed,

the recorded group interviews became very much more spontancous,
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iccess in the chosen research

it lessen the feclings of
archer. Other researchers

zenuinely gualitative metheds in a

structured should be well gware of the

cf the problems and understand the neture of the choices thoy must

make, For the nature of ovr rescarch strategry was to clect for a
corml tment tc the boys really, and as it was perceived, at the

can be mnimized LBy clear statenents of vurpose to staff, but there

is mluoya o balance of disndventege and mistrust. Ne teacher likes

another adult in his class, ospecially -whan that adult is not only
observing the procecdings, but has also made it clear at he

. ¥ill not =@ct
many awvkward
thilst naither
he could no more help the teocher to contrcl the Hds., The most

acute and awlward situations occurred whers the researcher had

witnessed, or had first Land lmowlodpe of, misdeeds in such a way
that staff might reasonably have supposed him to be witness for

the prosecution. Of courze, even if it had been attractive, any
such rolc would have szbotaged the researcher's standing with the

informal group., Silence had to be liept, there was no way to remain

mzthod, however, of its internal

impartial in the way that conventional tenets of 'meutrality' might

This possibility held further cancerr feor the researcher, since
ight have toker his loyalty in these matiers,
ose intcerest in wkot was happening to then, as encouragement

to further misbehaviour, and even to the positive putting on

of a show. This is, of course, the classic denger - the 'Tawthorne
Effect' - of social research. However, this risk had to be taken,
Careful questioning of staff - when the case study group were well
out of sight - revealed that there was no observable difference
betwecen the behaviour of the lads when he was around and when he
was not around. Host staff thought thet the behaviour of the ETOup
WasS nc nore extreme than had been expected of them befrore the
researcier's appearance, and was ro worse than that of other similar
groups who had passed through their hands, Tor the lads, thev
assurcd the researchor thot things were quite 'mormal' when he was
around, and that they had quite soon cozsed to notice whether he was

around or not.

At any rate, it should be clear that whilst n mere qualitztive
methodclogy yields the most relevant dato for = study of located
subjective meaning and its immediate context of cultural r2tterns
and symbols, it is alsc an extremely difficult method to manage in
the field. This is cspecisilly truc of qualitative field work in
& siructured context where the regular participants of the cn-going
Situation will not allow & non-a ipned position te the rescarcher

Tt is 2 tribute to the tclerance, understanding and openess of the

staff, and particularly to the Head =nd Deputy Head of the school




An irportoant secondary reblem thst srese Auring this perdicd of
research should be mentioned briefly. "his concerned the difficulty

of getting tape reccrdings of kids, staff, purents, arnd careers

-

cfficers transcribed in sufficicnt numbers or at z sufficicntly

is inherently

L
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high standard., I

interests meant that selectien criteria wer:s liable to change

1

during the ccurse of the research. It is highly desirable that
all taped mocteriales should be transcribed, analysed, corted and

ight hundred znd fifhky
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pounds which we budrpeted for this task was quite inadequate, and

of ite administration - casual secretary

L]

the organizational basi
help - cuite inappropriste., Casual sec-etaries cannot be supervised
properly, and rarely have the ccreiiment to nroduce satisfactory
work. Turing the course of this rroject we have used ten different

secretaries, have failed to troanscribe all the material which was

available, and have producced only at the expense of
several hundred hours extra work from the full time researcher.

We strongly suggest, thorefore, that any cne using similar technioues
to ouwr own should budget for a2 full time secretary over a fairly

best use cf the material

long peried ir oriar to be sure of making the

they expect to gencrate.

tiore generally, the only area from which we had a disarpointing
data flow in this period was that of the lads’ leisure time activities.

This was foreseen, of course, in our original avplication, and was

the direct result of the

]

imitation of the project to one researcher.

However, some matarial relatirz te leisure activities was ccllected,

The researcker =pent a number i 'free evepings' with the Troup.

& lot of information was colleected from day time discussion zrouwe
about iheir leisure activitics, self-rlacsment in the larger symbolic
system of Yguth Culiure ang c¢lr vrefcrences in pop music and
materials breadcast by the mass nodia, ote, e d4airy method in
g cizcrssicon wroved a t=chnioue
ritten stancdsrd of the dairies wes often
S0ECc Kind of framework in which the boys

R R s [
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group discussion, to reczll patterns of behavieoun

Four of the 'main' ~roup left at Easter, 74, and cight at

Summer. The second stoge of our

arch programme was tc follow

all twelve of t

g vell =5 three selected Yoys from
comparative groups -~ut into the work situaticn. This was succesafully
completed ir all cases. Two days were suent actually wcrldrg
alongside each subject. At thc end of eachk pericd the researcher
interviewed the subject in derth en tepe. The 2im here was both
to get something of thc sense of the 'shor floor culture’ into
“hich the lads were mcving, and alsc to zec how the lads had
responded to this sitvstion, wvhet idnd of cdaptions they were

making and how the schoel had actually helped or hindered

People at work in rositicns of nutrority —~hont their perspective

on 'the Promising wo

Rl TR

Work was best accompli

surprlsiﬂgly enougli the methedological problems of thics stage

of research were less Severe that those of the previous stage,

To start with, the period of field work in each case study
Quite short, This meant that, although PC was used, there was

8o time to worry about the finer roints of the methed.
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Before coming to the detail of cur findings it is worth stating

ceriain central themes that have emerged in a more formal manner.

s It is clear that owr original interest in 'informal'culture of work',
Though our research was orgarized to test and explore the and 'subjective' orientaticns within it, has to be specified and

hypotheses vhick have beei outlined, we also hoped to produce located in a more structured context. The 'informal culture of work'
a final dgcugent which was more than a validation or refutation can only bs considered as an aspect of the informal culture of
of particular hypothsses, Ye hoped that it would also remroduce the schocl gercrally. This is the central forpation which responds
- often in the words of the kids themselves - something of the to a number of situations and choices: subject choice, job choice,
actual texture, meanming and expericnce of the lives of our subjects relations to staff, relations to girls, relations to peers, types of
during the critical phase of their last years at school and their leisure involvement. It is absclutely necessary to understand this
transition frem school tc work. Such a project can only be partiaslly unified informal culture before proceeding to specified areas such
acumbrated in the present text. It is in two bocks presently in éﬁ orientation to work,

ion tha tope 1o most fully exploid he possibiliti A oh g g
Imapexation shat e tepe tomast 1y St e This culture cannot, however, be conczidered slone or in isolation,

F 3+ A Frrl B Y | L] T = ¥,
of cur gualitative methodology. Ye have atiempted, however, to hold Most basically,,we argue it has to be located with respect. to the

something of this second aim in what follows especially in terms of inf oup, and in particular with respect to info Froups
: ormal group, a partic ith » ; rmel g

o With a3 negative orient=tion towards the school. Certainly it
i FE o ——

was always our intention to site our case study on a friendship
il

letting the kids spealr for themselves.

i;"ﬁgggy, but we did not properly foresee that as well as being a

b 4 'Tilegﬂd level of entry into cultural znd subjective meanings,
;ﬁ_ki;ﬂ of group was also the main organizational unii, the main

=Eer, and ultimately the mein generator of those meanings. In

8 of intra-group processes we found - and it is a finding which

Sed us - what can only be called a genuine creativeness. At the

of the research we had expected to find an informal culture

the pupils, but we had thought that the content of this

Woulcé have been larpely drawn from the outside - attitudes,

*8y Practices drawn viz parents and neighbours from the wider

ig class culture, or pieces taken straight even if inverted,

m the official culture and communications of the school. HNow

: the attitudes ana practices of the informal group did draw

406 Sources, and may bec secn as part of the wider working




class culture, they werc in ne sense pere reflections or iritations

]
[

these things, The informal group ceveloped its own distinctive,

ized practices and =bilities. It did not take

intricate ard org
over simple, inert communications from the outside, but appropriated

whole spaces within the institutional structure zrd shaped them for

their cwn purposes,

The internal functioning of the anti-schocl arour could not,
however, be urderctocd ontirely with res-ect to itself, The
had to be placed within the larccr context of the sciocl as
Tnstituion and against the other informal groups that went to make
up the internal cultural toposrathy of the schiocol., The particular
location of = group vithin this rairix school/other groups, was
crucially important to its internsl rrocesses. In ocur study and

in the case of the anti-sclicol Erovp we found that the erucizl

ce—ordinctes of ti:xds ldnd were oopozition to the school as Institution,

and rejection of cther groups of vupdls - particularly that large
group identilied as conformist to the instituticnal norms of the
school. It is enly in reiation to these eross binding foectors

that we will understand the fermation of tho in‘ormal group, the

tyres of content it generates =t = cultural level, znd the nerspacti

it develeops on job choice and the world of work,

To come, nov, to our cage study work, we identified two main
groups in school - the conformists ond the non-conformist. Tt was
the latter grour which interested us ard on which we based our
'main' case study. It was the groun which was likely to include

those lads of average to low ability / in terms of = hievement at

L

any rate /, who were not going to get leaving paper qualifications,

for basic un-skilled or semi-skilled working

- class jobs., In the terminolocy of such lads the two Eroups were

the 'boys' and the 'ear'oles', These tuo groups formed the poles
for the internal lzndscape of the Year, if not of the school.
The'boys' largely either rejected the overt aims of schooling and
the legitimacy of teachers to guide them,or were deeply ambiguous
about what they thought the school was trying to do - mainly it

boiled down to 'pushinz us cbout’,

The 'ear'oles' largely

tock the school in its own terms and

accepted the legitimacy o the teachers, TFor the 'boys' they were

*fcreeps’, 'arse-creeners', 'teacher's vets' and generally despicable

for their conformism tc school norms, for their lack of assertiveness,

#or their inability tc show ony zutcnomy, and most of =211 for their

anability to crecte 'fyp’ for themselves - to ‘have a larf!',

(ee.) why not be like the ear'oles, why not try
and get C5Zs 2

They don't get =ny fun do they?

fo 'Cos they'm prats like, one kid he's got on his report now,
he's got five As and and one B

= Who's that?

I mean what will they remember of their school 1ife?
Saf Hhat will they lLave to lock back on. Sitting in a
¥iiclass room, sweating their bollocks off, you know,

7. mbile we've besn.., I mean lock at the things we can
look baclk on, fighting on #he Fakis, fighting on the
Jeh.s5. Some of the things we've done on teachers, it'll
be a larf when we look back on it.

AW




1 sn't get, he don't get much fun, well
say Spanksey plays about all day, he gets fun. Bannister's
there sweating, sweating his bollocks off all day while
Spanksey's doing fuck all, and he's enjoying it.

Spanksey In the first and second years T used to be brilliant really,
I was in 2a, 3a you know ani when I used to get home, I
used to lie in bed thinking, ‘ih, school tomorrow', you
know, I hadn't done that homework, you know,.. 'Got to do
- Yezah, that's right, that is

Spanksey But now when I go home, it's guiet, I ain't got nothing to
think about, I say, 'Ch great, school tomorrow, it'll be
a larf', you know.

Will You s5till rever fucking come!l

Spanksey Who?
Will You.
/laughter/

el

You can't imagine

- You cant imagine (inaudible) going into the Flough and
saying, 'A pint of larger please'.

Fred You can't imegine Bookley goin' home like with the missus,
either, and hsving 2 good maul on her.
-I can, I've seen him!
-Ee's got a bird, Tockley!
=He has

Fred I can't se= him getting to grips with her, though, like

we do you know.

In terms of their structural location, the most crucizal feature
of the 'boys' and their culture was entrenched and personalized

opposition to the school and its agents.

/ in a discussion on teschers and vands

Joey (eee) they're able to punish us. They're able to punish
us, they're bigger than us, they stand for a bigger
establisment than we do, like, we're just little and
they stand for bigger things, and you try to get your
own back. It's er'm resenting suthority I SUppoSe.

Fddie

Joey

= They cught to treat us

= yours off as well’,
© ¢ Tinger off first',

- 21 =

The teachers think they're high and mighty 'cos they're
teachers, but they're nobody really, they‘re just ordinary
people ain't they?

/ in = general discussion about mates and boredom /

At's sort of a challenge, coming to school thinking, 'How
can I outwit the teachers today?', like. The teachers 're
the estzblishment, they've dcne things to you, you den't
like what they've done, how can you et back?

F3in & geneial dfsctsstian about teachers in their
schocl 7

Teachers think they're everybody. They are more, they're
higher than us, but they think they're a lot higher and
they're not.

ﬁﬂuemﬂémﬂt@mﬁmtmmsmﬂmﬂp.mmk
thE:r‘rE G'Ddt

That would be a lot better.

I mean you say they're higher.
they know better about things?

Do you accept at 211 that

_ =Yeah
~Yeah

Yes, but that doesn't rank them above us, just because
they are slizhtly more intelligent

how they'd like us to treat them.
L oo/

i lea) the way we're subject to their every whim like, They
want something doing and we have to sort of do it, 'cos,
$€Te 40Ty we're just, 'cos, e€r.., we're under them like,

“We were with a2 woman tencher in here, and 'cos we all
Wear rings and one or two of them bangles, like he's =mot

i-one on, and out of the blue, like, for no special reason,
8he says, 'take 211 that off’,

Really?

~ Yeah, we says, 'One won't come off', she éays, 'Take
I said, "You'll have to chop my

Sy did she went you to take your rings off?

ova|




Joey Just a sort of show like. Teachers do this, like, all
of a sudden they'll mzke you do your ties up and things
like this. You're subject ic their every whim like.
If they want something done, if you don't think it's
right, ~nd you object ngoinst it, you're down to

Simmondsey f—lhc *“'"H?, or you get the cane, you get
some extra work tonight.

P You think of most staff as kind of enemies (.,)7
=fezh
~Yeah
-Host of them

Joey It adés 2 bit of spice te yer life, if you're trying to
get him for sometiing he's done to you.

The 'boys' opposition to the school and its agents, and their

scornful rejecticn of the 'ear'oles' - not least because of their

acceprtance of the legitimocy of the schocl - were very poverful

determinants of whot amowuntzsd to zn anti-school alternative or

counter culture within the school. Membership of this culture,

or the manner of your relationship to it, was very much more important

to the neon-academic worldng class lad than wes the achievement of

any formal aims of education, or the satisfaction of any other
'free' form of sccial connection.

independant or Tt was the spine

around which their day and thoughtis were orgnanized; the dichotomy

'hnys'f‘aar'ules' wes thke mest brsic organizine structure of schocl

1ife,
Z-in a discussion about the imporiznce of being one of
the 'boys ‘_7

Bill If you don't dc what the others de, you feel out

Fred You feel out yesh, yeah. They scrt of, you feel, like,
thinking the cthere are..

Will -In the second years

Spanksey I can imagine, .. you Yknow, when I have a day off
school, wher you come baci: the next day, and somethings

hoppened like in the day you've been off, you feel,
'"Why did I have that day off', you know,’ I could have
been ernjoying myself'. You know what I mean? Ycu
come back nnd they're saying, 'Oorh, you should have
been herc yesterday', you know

[li} li_L:C' ir-

ET "Mesey, yoOuU'I'e 2

the first and second years, you can say
, bit of an ear'ole r‘g}t. Then you
vant to trv it's like to be er! say one of
the bocys 1like, Fou want to have a tasne of that, not
gn e=sr'cle, ar ¢ you lile the taste of that

Will

what

One of the interesting things the research brought to light

was that, in terms of individun]l bicpraphies at least, the split

between the two groups and the development of the ‘'boys' culture
could be easily traced. Iy =and large it seemed thet =11 children
entered the first year as 'ear'oles', cven if they had been in some

form of non-canformist sr-up in the Junior School (ond there was

In the second, or more commonly

fourth year, a process occurred

1 mwirht be termed differentiation.

Ehls was where the mental and soeizl support of the teacher, and

the acceptance of the legitimacy of his proclaimed aims, were

decisively withdrawn. The essence of this scepticism was a refusal
to accept the teacher as automatically better than the children

ﬁ in-gi;qggggg. The institutionslly prescribed 2ims cf gaining self

S esteem were - sometimes guite svddenly - seen as nct the only

fnr gning self csteem: 'that doesn't rank them above us,

Bt because they are slightly more intelligent'. For parallel

ith the disaffection from the teacher=somctimes seen as = cause

*§§ = was an affiliation with & sroup of peers marked out precisely

. the attempt to develop modes of zctivity and schemes of values

‘gave alternative grounds for self-resnect and o viable identity.

Evans / the Carcers Master - /said you were all being
very rude, {aa) you didn' £ ] have the politeness to
listen to the epeaker f during 2 Careers Session ?
He said why didn't you realize that you were just
~malcing the world very rude for a_Eﬂ you grow up and
God help you when you have kids 'cos they 're going
to be worse
What did you think of that?



L1}

Joey They wouldn®t, They'll be outspcken, They wouldn't was daing the signifying cf the social landscape. The conformist

be submissive fucking twits. They'll be outspcken,

upstanding sor

group did not generate any counter terms to either identify, or
Spanksey If any of my Ikids are like this, here, I'1l be pleased. evaluate differently, the major social groupings. Arset generally,

and specific usages of conventional words, were the product of the

It is 3during the stage of diifercntiaticn when the individunl
‘bays' and decisively not of the ‘ear'oles’
joining the'boys' first develops an analysis of his social rposition
T . : Members of the counter school group could rcmember guite
T 2wl thesmeh 3 Yo meonie Th c are t . I
viz a viz the school ardéd the people in it. e teachers are trying

clearly when they first joined the 'boys' and what changes had

standards wiich are scen, essentia

F =
L ) L o . . ) ensued.
impositions. The cther ids of 1is own age - the 'ear'oles' - accept
i i . -
g e . oty [/ in = discussion on 'ear'oles' /
these standards, ccllude in their maintenance, and judge their own
worth and presress with thesc official measures. wWill In the first and second years, I used tn come Fou

know.., in the fifteenth, no lower than fifteenth,

I vsed to be you Lnnw, what you would call brainoy
rec._'l.ljr, and then the third years and T was in 315.
and I gol fo know Bill then, we, you know..(..) I
started goin' tc dances and that, like you know,
even if it was only up to Youth Club and that, that
was a danse like you know, and then you started

to get more, un, how can I put it er.., how can I

A value laden social map of the school yesar emerges on which
virtually everyone can be placed.

/ in a discussion about vhat groups they will find at work

" . rut it?
Will (es) we see each other every day, don't we, at school (..)
: : = i 2 e —Cocky more, 1ike e
Joey That's it, we've developed certain weys of talking,
certairn wavs of occting and we ﬂcv=lnped disregards

Cocky,

urpese you could put it like that

"
4]

for Pakis, Jamaicans and all different.., for 21l
the vcrlhs and the fuclding ear'oles and all that (..)

lary things which vere confus:d and uncertain before - whether : .
It's the second year I went astray. YMe and Sp
. first, I used to cormc, T comc twelfth in the first
. Years or tuelfth in the second years and then I met
i Bill and 31 thewm { ..) we went out with them one
e night, picked up & ig crate of hleeding bottles,
., -y 211 and them diﬂ I thought if I don't do it they're
goin' to think T'm a right wenker... Ficked up a
crate of E.ucrttlfc-= threw *hen, me and Spike you know,
"8hit ourselves ;1kb, we was down the end cf the ruad
- before they'd even started running, and then Bill
e ithrew bricks and all this you know, and scratching
. cars, fucking hell,

to speak tc so and so, uhy somebody has always atiracted you, vhy

someone else has ilways bDeen faintly boring - became clear in this
staga of 'coming out.' This social mapping was very much more a
ﬁroduct of the self-cleeted '"boys' group than it was of the indicated
'ear'ole' group. Fembers of the conformist group had a less developed
hat divided seople, =né wesctad fo the "boys' more on the individual baS
dislike of being czllcd 'dogy': rescntment vhen 'troublemakers' stopped
the closs workding smoothly: jealousy of the sceial and sexusl
accomplishments eof certain individuals. The very nature of the derogatol :
0L our two groups. There was certainly, however, a

title, 'ear'ole', with its connotations of passivity, absurdity and e in

the kind of asrlr tions the two groups had. The

inexpressivity - to the ‘boys' it seemed that the ‘ezrholes' were

always listening never doing - indicates guite clearly which group




'ear'oles' were likely to be academically motivated, interested
in going on to do C8Es at the end of the fifth and very careful
about their choice of subjects. The 'boys' were not academically
motivated, were much less interested in taking CS5Es, chose particular
subjects on the basis of the 'easzy coption', and regarded their

final year =t school, if nct all thcse years beyond the point at
which they had learned tc read and write, ns a2 waste of time.

There was some evidence that the parents eof the conforrist group
were themselves more conformist and that they tock more interest

in the progress of their children, were less fatalistic, ;rctecte@
them more and were more likely tec have plans for their son's futures

than the parents of the non-conformist group. This study is net

suited to supply statistical answers to these guestions, but the

iy}

following two quotes from parents - the first of cne of the "boys'
the second of onc of the 'ear'oles' - gives some indicetion of the

Iind of parental attitude which was often associated with a certain

&

kind of pupil orientaticn.

This is probably onc factor you don'ty..FPeople
don't probably think it's important, is money
today. There's a2 grourp of chaps here, they go

out every dey (...), tken there’s little (his boy),
'cos he goes to school, he has to rely on me to
give him = powd. I can't afford teo give hinm

any more but how does he feel amongst them others.
Education's gone by the board now, they'm out
there ain't they. Somewhere to go, a discotheque
or somethingr, thoy go and buay sandwiches, ice
creart, cake,..can’t,he ain't got it, he's the

Mr. A. {2 metal
polisher)

same ape as then or he might be 2 few months younger

Education is right at the back
Their pockeis you see,

you knowe. (o)
of thelir mnds you see,
that's in their minds.

Mr., Ay

(eo) he's talked : t so

do, he defi ly wants a job that he can learn
what he likes and decorating and
I think ke will be interested in that job, I know
it's a job he ean do

Mrs, 4.

¥rs.B. (husband
a dustman)

-

He's looking around though in't he? He's
o . = : =

}G?AIHE at thehﬁtLer jobs like, plasterers,

oricklayers. Ye's watching it see, see what

goes on like you lmow, he was telling us

wa'n't he, ~~

He'll pick a job out.

™

m

He'll pick a job out of. that kind of thing,

e PRSp——.

We keer drumming that into them — don't get into
trouble, don't let us down in that respeét.
Whatever you want, ask us what ¥ou want and
wilhin our means we'll get it you. A4Al11 1 eo
out £5° work for is to give you a good hnme?
make ;t comfortzble sc that they'll zlways estay.
They won't drift off, and whatever they ask us
not spoiling them, but we give ther what they
want, lilke, he wanted = drawing board a2nd things
for schocl which really, you know, paying for
thi= house and all the otker thingsz.:hf had it
I mean like track suits and things that he's
=.asked for he's had.

—_——

T suggesticd beins a tool designer he's been all
for it, you Ikmow, tool designer

Fow long agc was it ‘wher you first ...

Two years ago

_And wos it a_kini of casuzl thing while you were
duing something else or...?

3 o

No
v

He was_alj L b d i
T e 11 for that, but I have sa3id sinee,

i: 3 You know, why not be a pcliceman, you know,
itf'unLE easy enough te do, you're always clean,
s - il ; S

you know, like us, you need security in a

. Job to buy a house.

__Eﬂ:it‘a still in your mind a little bit"

Yes

':'I'.f R T e S md M
.. 9elT ¥ sugpested it and Tony's been ... ever since

K d :
Os+eit was when he went to school one day and there

was, . . =5 e 3 +

54 knhE & @ prefect and he was bossing the kids (

K OWy '“oms on, in here, you got to gec. over
orey get over there'and this bloke was thero. he

saad er.,.,. ,

'i}
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Mrs. B, You'd make a wonderful policeman
Mr. B. You'd make a smashing policeman
¥rs. B. One of the teachers (,.)/says, clean, and they're

honest looking. You're clean, you get your money
and you get anhouse &s well like.

Certainly for the 'boys' there was a widespread sense that -
their behaviour, in particular their opposition to the schocl and
scorn of the weak and conformist, fitted into a larger patterm, was
expected of them in some way, and was part of an alternative pattern
of being supported and protected by their parents over against more
official views much in the way that they collectively supported

their own zlternative culture against the pressure of the school.
[:Ln o discussion on 'ear‘oles‘_]

(e.) you know, he ain't a mastermind / his dad /
you know. He was a ruffian when he was younger
you know, he's 2 larf you know, I couldn't, I
don't think he'd like to see me, his kids, you
know, me or our Barry or me little sister,
'ear'oles', you know what I mean

Spanksey

- §
Yeah, and with me, our old man, he was brainy like,
but soon as he left school, started to work at the
brevery, used to get the haoze down him like jraulmnw
I dare say, that influenced me.

Yhat's that school on the way to the football
Petty Coat lane, something like that, that was a
real rough school that was, in our dad's time, ynu
know what I mean, and he's rough.

Spanksey

Although this question of parentzl influence is important
and our qualitative findings indicate that there was indeed =
pattern of influence, we felt that this element should not be
exagerated. For one thing, the parents of both groups were
equally clearly working class - from manual and semi-skilled
occupations - and perhaps more important, the significance of the

creative and self-directed element of the 'boys' culture made us

wary of imputing its causatiou to outside factors teo any great

degree. It is too easy to assume that this group and its typical

practices and values comes about through inevitable continuities
with cutside pressures, and comformity to family and environment,
Too often, as well, it is assumed that this group's culture comes
about as a reaction to defeat, as an attempt to forestall the

obloquy of academic failure and rejection by teachers. Reforms

in teaching have anyway taken the emchasis off purely academie
anhiwmt, and it is now possible for a kid to earn his spurs
in other ways, from excellence in sport to liveliness in social
studies classes. Terhaps more important, it is by no means only

the Btu:g;\‘.d or unintelligent who join the 'boys'. One of the really

i.nt;:\‘_mat).ng things about this group and its culture is that it hag
ﬂ. j;tarml life and vivacity to attract to its kids who could

i =
eaaﬂy taken the conformist road and succeeded in it, This

p daes not recruit its members on the grounds of rejection

forml system, but on its own grounds and for what it can

.l r

?ollm‘har_v and indcpendent nature of this group in this

i &L i

m therefore, be siressed,
%5 5 "

Jcnnt:lml:i.tles with the outside class culture upheld by

[ llli though it is coterminous with the academic non-achievers,

-Beek to describe or explain its internal elements s imply
uuf.:h factors,

14

Though it has profoundly

g




- What was the mature of this lively, creative culture for which
Weareclaiming some autonony - an autonomy which is usually denied

or ascribed only pathological importance.

Most essentially this counter culture was organized around
the colonization of symbolic spaces within the school - spaces
left unpatrolled by the school or polyvalent in themselves. The
nature of .th_is colonization was an introduction of meanings and
a social ambience which subverted the school and its objectives
on the one hand, and ectablished a living and practical ascendancy
over the 'ear'oled on the cther. This involved the development of
a systen of practises, and a set of evaluative criteria, opposed to
those sanctioned by the staff and zimed at the maximum distﬂncing

from, and ridiculing of, the 'ear'oles'. There were many glements

within this cultural programme.

As the most visible, personalised and instantly understood

element of opposition and ascendancy clothes had great importance
to the 'boys's The first signs of a lad 'coming out' was a fairly
rapid change in the apnearance of his clothes and hair. The
'pérticuaar fcrm.of this alternative dress is determined by outside
influences and in particular by fashions current in the wider
symbolic system of youth culture. At the moment, and feor the

schools we worked in, the 'boys look' would include longish well
groomed hair, platform-type shoes, wide collared shirt turned over
waisted coat or denim jerkin, plus still obligatory flared trousers.
Whatever the particular form of dress, it was most certainly not -
school uniform, rarely included a tie (the seccnd best for many
Heads if uniform can't be enforced), and exploited cclours calculated

to give the maximur Aistinctiem from institutional drabness and

conformity.

St e

We might note the importance the wider system of commercial
youth cuiture has here in supplyinog a lexiéogra;ily of style, with
already connoted meanings, which can be adapted by the lads to an
ngrjessicn of their more located meanings. Though much of this
51;,:13; and the music associated with it, might l;-e accurately accused
of arising from purely commercial drives, and representing no
auﬂi.ent_.ic aspiration of its c]:::.ents, we should recognize that the

way in which it is taken up and used by the young in located

gituations often has an authenticity and directness of personal

expression quite missing from its original commercial generation.

B We should also understand from this discussion of dress that
= i
0 At i5 no accident that much of the conflict between staff and
] 4 oo r
:1 5 should take place on the grounds of school uniform/casual
@88, To the outside it might seem a fatuous argument about
.

nces in taste. Concerned staff, and involved kids, however,

_;'ig:F it is a continuing tussle abcut authority, a fight between
SI= [

and ultimately a question about the legitimacy of schocl
T__: itution, :

y related with the dress style of the 'boys' was the whole

ﬂ R of their personal attractiveness, VYearing smart and modern

88 gave them the chance, not only to differentiate themselves

sch ol and from the 'ear'oles', but also to make themselves

"ijc;:tiFﬁ to women, It was & matter of objective fact that the

“3-',-'; & 'go out' with girls very much more than did any other

,}i’l_!! 8ame age. A pood majority of them were gquite

;,-'IPerienﬂed. A smaller proportion, though still substantial,
#xual intercourse by the fourth year and often much earlier.

%ant mark of 'differentiation', and affiliation with the

i
1y ;

] r
1 the ?e{:mﬂ s third and fourth years was successful sexual

[y~ -
< il

*s €Xpressed preciscly as achievement. If the lad had not
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actually, 'zone 211 the way' he would certainly show interest in Spanksey
accomplishing such a feat, and join in speculation about with -
whom such a thing might rossible. The ‘ear'oles' on the other hand

had much less sexual experience and did not talk about girls in Spike

such salacious terms. That the sexual accomplishment of the '"boys'
was real, and also successful in establishing a practice and value

system different from - though in this case oddly parallel to its

Spanksey

wnofficial variety - the official one is shown by the manner in
which staff, and especially the younger ones, commented - often

admirinzly - on the sexual adventures and successes of particular

P‘leilS .

If mammer of dress is the main apparent cause of argument between
staff and kids, smokinz is the next most apparent cause of discontent.
Again we fird ancther absolutely distinguishing characteristic of :
the 'hoys' agzinst the 'ear'cles'. The majority of them smcke,

and perhaps more important are seen to smoke. There is great pride

taken in having the courage to walk right up to the school gate
smoking, stub it out and then walk in, A great deal of time is
typically spent amongst thie ‘boys' planning their next smoke and,
"hopping off' lessons 'for a quick drag'. And if the 'boys' delighted
in smoking and flaunting their impertinence with a 1little white

stick, it drove staff absolutely cra:y.1 There were usually strict

and freguently publicised rules about smoking. If, for this reason,
the "boys'! were s#urred, alrmost as a matter of honour, to continue
puhlic smcking. the staff were incensed by the brazen challenge

to their authority esrecially if it was allied to that other offence =

Given this fact of life, in terms of

ﬂ‘.
ariare with the school,

=
¥ No action after an

meanings, cigorette smoking for the

e

"Call me‘c_liar‘, 'I'm not a liar', 'Get back then'
and we auﬂ;tted it in the end he was smoking (...) :
Ee was having a fit, he says 'Cz1lin' me a liar?

= : 2 i -

We said we warn't smoking, tried to stick to it

but Simmondsey was having a fit. ’

He'd actually seen us light up

Pupdshment for smoking was usu=ily automatic,

Well; he couldn't de 2 thing / the Deputy 7, he
had to give me three. I like that bloke, I think
he does his job well you know. But I was at the
front entrance smoking and Bert comes right behind
me, _I turns around, been copped, and T went
straight to him and had the cane. Monday mornming,

socn as I got in school, three I had You know
he couldn't let pe ﬂff.' ﬂ B

the continuous guerilila

one of the most telling ways for the "boys!

b sympathizers, or more often simply the weak and 'daft', in

enemy campwas to see which teachers, usually the young ones

unequivocal sighting of a lighted cigarette,

I mean Arther, he sees me nearly every morning
Sm?klng, coming ur by the Padlock, 'cos I'm
wa1t§ng for me missus, sees me eVery moprning
He ain't never said anything. -

He said to me in registration.....

3 = =
Who's this, Archer?

Archy, IEﬂh'laL says, 'Don't get going up there

ginzzigtéﬁe. _‘~hat do you mean like, up there?

+ Y 'cﬂF :;arf, :i that way, the vicinity like'.
.Eﬂﬁ"E 3 e oush ou kn 3 i

like, we have a 1ﬂrf.‘ > I

A

in a very tyrical conjunction of school based

the lie. 'bﬂIS' was ,as
/Tin a discussion on recent brushes with staff / € 80 act of insurrection before the school, also
%o associate tn -
en a :
Spike And we went in, I says, "We warn't smoking', he saysyee B 2selves with adult velues and practises,

terpt to _
Eae build an autohomous system of values and rewards

and he went reslly mad, I thought he was going to :
punch me or scme'at. -
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within the school, the adult werld, specifically the adult male :
and he SayS, 'I wont you Alf', goes te him and he

: says, 'vhot was you in there last night for?'.

2 He says, 'I wos ot a football meeting', he says,

working class world, was turned to as 2 Source of materials.

This wos obviously the cnse with drinking. Monifest drinking :‘.-.fell don't you thirk that was like kicking somebody
was an even more decisive signal to staff than public smoking izk:h:ftl?egzlle;{;;; }.::: ﬁsie.e;;}ﬁt H;E‘:zlg-;:u =
that the individual wcs separnte from the school and had o E : ;;ﬂ;itd?r:ny:ﬁc:zz'l-??i;eﬁ::;zﬁf:: ;iﬁﬂhiineik;zt

T : A nys, 'Righ
moture, mode of social being. If 2 lod was going to smoke ond, EE:D;;E Ezyti:ﬂdiiii ' 'y he says, 'even if I '

in particular, to drink this did anywoy put certein adult type _
responsibilities on his shoulders because he had to pay for his Certainly the 'boys' self-conscicusly understood the symbelic
induigences. This led to part time work as R — ‘ i%p'portnme of drinking a5 an act of affiliation with adults and
we shnll come to later and the whole experience of confronting the B #5e school. It was mosi important to them thal their
working world — which was itself maturing - from the need for dunch time of the last term should be spent in 2 pub, and that
money. Again a distinguishing feature of the ‘hogs® from the 4 .n:dmn possible alchohol be consumed. This was the moment
'ear'oles' was their much greater likelihood tc have a part-time .-!" -: :I:‘:t.n::]_‘l.y broke free from school, the moment which they
job or to be seeking one, and to recogmize that there was a logic r'mﬂ. in future years. That they had not quite broken
in their cultural choices which extended to quite firm adult-like ‘ IS Stalf wanted to underline this was emphasized when

commitments to a high income flow. _ bm returned to school for the afterncon smelling of liquor and,
ses, druni. They were hawled in front of the Head,

Accounts of staff sighting kids in pubs were excitedly repeated )
written to, zand final testimonials refused

with much meore relish than mere smoling incidents, and innetion
Ll apology was received. Still, it was "worth it" to

after being clocked boozing' was even more delicious proof of o H;. B
& -"t;he drinking e_‘nisnde was the most frequently recounted school

traitor/sympathizer/weskling in the school camp than was the blind
1‘- workers in the future working situation. As school

eye to o lighted'fag'. Their perception of this particular matrix
of meznings put some younger and more progressive members of staff
in a severe dilemmn, ond some of them came up with bizarre sclutions
which remained incomprehensible to the 'boys'. This incident e

} SLnes are drawn,

involved a concerned and progressive young teacher.
@ the physical items around which socizl practices

/in = discussion on staff / Forms of interaction and social interchanges

Derek And Alf says er, 'Alright sir’', f"_nn meeting o member ng a1l the time, to fill spaces left by the

. of staff in a public house_/ S he dayn't answer, =
you know, and he says, ‘Alrj.ght sir?', and he turned g from the teachers. This was a moving feast, however,
around and locked at him like that, see, and eT.., .

and he dayn't answer and he says, in the next day, d win temporary reverses, and in which the "boys'

® look out for new chances, and where there were




many contradictions and.ambiguities.

f_"—ir, & discussion on recent urges Lty the staff_{'

{(eo) They say you'm adults and that ard yet, some
things they, they'll say you'm adults and then they'll
say you'm responsible and all this, and then the

next thing they'll twurn around and say er., 'Walk

‘down the corridor quietly in line’, and they'll

treat uvws like children,

£y

W (..) Is it true, ir fact, that you're playing up
more than ever? .

Derek

—Yeah

=Ch yesh

=Ch yesh

-You've got ﬁ& oppose, you can't,

PW ¥hat's causing what? Did you start playing up and
the discipline came, of did the discipline come and
then you started playing up?

Ch, we was loyal in the first few days, but when

we got inte 211 the things we knew we could do like,
all the little cracks we could get up to, then we
started pl=ying up a bit, and they started getting,
er'm..

Joey

Fuzz That's it., We was used to an easy life

The first day in secience he got, he says, 'If any

of you wart to come back till five o'clock lads, do
some experiments...' We all fucking pissed ourselves
day'n we...De thought it was going to be, like the
year before, we was all going to be, like, wanting
to do it.

Joey

Since the 'boys' werc non academic, and any way aimed to

'skive', "blag' or 'wag off'

25 much time as possible, they were
infact u;superviseﬁ, or left without any real work even in class
for long periods. These comments were typical of our 'madn' group
of 12 'boys' and it should not be forgotten that.thesa were drawn
from a larger ngup.nf lads with 2 negative orientation to the
which a;cﬂunted for something between a2 third and ; qu&rﬁer

of the school year population.

school

Joey

i.in a2 discussion on the school curriculum /

(so) of a Fonday afterncon, we'd have nothing right?
Nething hardly relating to school work, Tuesday
afterroon we have swimming and they stick you in

a classroom for the rest of the afterncon, Wednesday
afternocn you have games and there's only Thursday
and Friday arterncon thet you work, if you call

that woerk. The last lesson Friday afterncon we

used to go and doss, half of us wagged out of
lessons and the other half go into the classroom,
sit down and just gc to sleep, and the rest of us
could join a class where all our mates are

kR

(ee) ¥hot we been doing, playing cards
room 'cos we can lock the door

in this

Which room's this now?

Resources Centre, where we're making the frames
/£ a new stage for the Deputy Head 7/, s'posed to be

Ch! You're still making the frames
We should have had it finished, we just lie there

an top of the frame, playing cards, or trying to
get to sleep -

Pl

What's the last time you've done some writing

¥hen we done some writing?
Ch are, last time was in carcers, 'cos I writ 'yes'®
= ona mece of paper, that broke me heart

Why did it brenk your heart?

1 mean to write, 'cos I was going to try and go

b through the term without writing anything. 'Cos

¥ Since we've cum back, I ain't dun nothing /it was
* half way through term / )

problem for the 'boys', whether during activity
ted by tenchers, or during pericds of inactivity won
S¥Sy Was to defeat boredom and thread a vital human

o o

i ;;-'the dry institutionnl text, Even in the most

ttdlons they would find some subversive, potentially




Joey

Joey

i
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The chief occupation when we'm 211 in the hnll

is playing with 211 the little clips what holds

the choirs together. You tnke them off and you
clip somecne's cozt to his choir and just woit
until he gets up ... ond you never really listen,..
you hove to be reclly discrete like, so as the
Clark ;fthg Neputy Hend / won't see yer, coll

you out, the other teachers don't matter

et

he hymn ... when they mek you sing, oh..

FEven on

But do they moke you sing? I didn't notice momy
of you singing

-I was just stonding there, moving my mouth

-We'ye only got one of them bocks between all
our class. le've got one between twenty five

PR
-“hen we dc sing we mnke 2 joke of it

Sing the wrong verses ... 5o if you're supposed
to be singinc verse one, you're singing verse
three

/1loughter/

In class it was possible to make an cpparent acceptance of

the tencher's role

and legitimney, and within that structure, turn

L -

things to your own advontage for =z "Inrf'.

Joey

Bill

/ in o discussion on tenchers /

We got = big sheet of poper and, er'm there's twenty
two men on o pitch, you gottn mark it cut how mrach
aren ench defenders gotta defend. How much, you
know how much space they've got each. So we sez
we gott~ mensure the pitch. So we fucking went
up the one day, and we just had a smoke cnd pissed
about ond we doin't get it done and he sez next
week  ‘whot you gonnn Bo' we said 'we're gonna
finish measuring the pitch’; and we went up ngain
and it went on fer five weeks. We just went up
and mensured the pitch,.. ond just messed obout
with the tope measure like using it as o discus
and tnings like that.

[ enns/

Another thing we do in there, Fe likes tolking
about cars, so oc coon os we get in there, you
kmow, we'll moke summat up so he'll talk all this.
The other doy I went in, I says 'Cur dad's clutch

“hlats camo - 7 BTy ety 3

coble = col off, do you know what to do?', you
know and that'll keep him talking about cars then
a1l thet lesson.

The really central thing about the 'boys' culture, however,
and the major woy of overcoming boredom, was 'to be with your mates'

wnsupervised by staff. ‘hen the group was together there were

always things to do.

Joey Ve're gettin- tco know it now, like we're getiing
to know &ll the crocks, like, how to get out of
lessons and things, an® we lnow where to have a
= ¥ crafty smoke. Tou can come over here / the Youth
- Wing / and do summct, ond er'm.. all your' friends
are here, you know, it's sort of what's there,
what's always goins to be there for the next year,
like, and, you know you have to come teo Echnoi
today, if you're feelins bad, your mate'll scon
cheer‘yer up like, 'cos you coulédn't go without
ten minutes in this school, without hawving a2 laugh
at something or other,

: Are your mates 2 really big important thing at school
* now?

i° . =¥Yenh

g o  Yeah

=Yeah

They're cbouvt the best thing actually

You like to come to schocl, just to skive, 'cos

you get bored nt home. TYou'd rather come here
and sit in the Youth “ing or smummat

' {--)_You'nl always leoolkding out on somebody frkhen
skiving / and you've alwcys got something to talk
about,.. something
So what stops vou being bored
Eﬂkﬁg,w&cmﬂdt&& forev i - h
e it talk; forever, when we met together,
}:f 2nd striking element of their interaction, centred
form of joking, kidding langucge turning on rough
¥sical humour, Tt was quite common for one individual

and ribbed, have 'the piss tsken' out of him, 'kidded'




or sometines wiciously needled ior long pericds. Often it was

the same individusl who wos picked on repeatedly for the same

kKinds of things: his supposed stupidity, or alleged sexunl
practices (in one case for reportedly having sexuzl intercourse
during menstration), cr some eccentricity of clothing or appearance.
Language generally was much 'coarser' than wns common smongst

the "eor'oles' ond scenmod to molte much more muscular use of the

loecal dislectic znd specifically generated argot.

Therc wos © gencral easiness of relotions amongst the '"boys!

and an ability tec be open and expressive which they a2ll commented
upon, and which clearly relied con certain characteristies of the

langusze they used,

KWill I think it would be easier talking to somebody that
you don't have to call 'sir', or you can say, Swear
in front of like, just act nmormsl in front of,
instead of, when you see Clarkey come up the corridor,
walk con the other side, '"Watch it, hcre's Clarkey?
€..) T think if you can talk tc somebody, like us
lot, I could call him a prat, I could call kim
anythin', y'lmew what I mean, but we can still
talk to ecch other because, like, you'm friends,
it's different, you can talk easier to somcbody

ver con joke with and everythin'.

[

cr
k

ho

whether apparently cruel, or obviously

A1l of these

i

raciices,
supportive, went te male the group inte 2 cchesive socizl whele
with 2 frisson which made the. ‘boys' specizl. They had real
cultural skills - conversation, reportee, cuick wits,. style,

confiderce - which were lacicding frem the ‘ear'cles' and decisively

marked them out as a force on the cultural landscape. The development

of 2 self conscious sense of being 2 group and of a kind of

solidarity was clear and had identifizble elements,

P (eea) ire there any rules between you lot?

Pete We just break the otler rules

Fuzz We ain't got no rules between us though have
we?
{{—I - i_.:f}'
Pete Changed '"em round
Will We ain't got rvles but we do things between us,
but we do things that y'know, like er.., say,
I wouldn't knock off anybody's missus or Joey's
missus, and they wouldn't do it to me, y'know
Lgie: what I mean? Things like that or, er...yer
give 'im a fag, you expect one back, like, or
avi: summat like that

T'ain't rules, it's just an understanding really
That's it, yes
{ss) Yhat would these understandings be?

Er'm, I think not to, meself, I think thare ain't
many of us that play up the first or second

T years, it really is that, but y'know, say if

Fred had cum to me and sez, 'er'm, I just got, two
bob off that second year over there’, I'd think,
'What a2 cunt®, you know.

i -w i_f:

You wouldn't expect one of yer mstes to grass
* on yer either. Like if you was beth smoking, say
me and "ill were smoking in that room, I'd just
‘ fimished mine, and Simmondsey cum in, and copved
him, I wouldn't expect him to say I was smoking
as well

fl i-‘_?

If one of us went home, and vou asked, sey I asiced

Will to tell the teacher that I was doing a job,

i uhich T do sometimes like. Say, 'Tell him I'm
BNdoing & job', he'll say 'C.X,', and he'll tell

'*3m and I'11 be at home really

gt I always say, ‘o, I ain't, you know, 'I'm gonna
; g
1 m you up', like, y'know

§oT
: [-‘l_?

od
_ﬁ're as thick as thieves, that's
together.

s

what they say,

¥y Somebody was to say something like, 'I'm
ety 53 _I l_mnt & cassette on the cheap like. Right,
ik about it, one of us hears about a cassette on
: :_F'hlgu, Idind of do the dezl for 'em and

8 A, 1"11 pet you the cassette.
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The particular excitement and kuodos of belonging to the
'boys' came from more anti social practices than these. It was
these more exireme activities which marked them off most completely,
both from the 'ear'oles', and from the school. There was a positive
joy in fighting andé in talking about Iighting and about the tactics
of the whole fight situation. It's interesting that many of
their important cultural values were expressed through fighting.
The solidarity of the group becomes perfectly obvious in the
fight situation, the importance of quick, clear and not over-moral
thought comes out time and again. Most of all - and there was a
kind of bravery in this - the fight puts you at risk and tests
your ccenviction to betray the conventional morality and uphold,
with & curious kind of honour, an =iternative convention. It
was in fighting witk its own pcliti¢s, dangers, scares, strange
codes and illicit jcys, that one was furthest from the reach of
the school, most joyous in your celebration of truly independent
and hard-won skills, and rost sure of mastery over the 'ear'oles

and these of similar tendancies.

Py %Yhat do you feel vhen you're fighting? (..)

Joey {..) it's extilarating, it's like being scared..
it's the feeling you get afterwards...l kmow what
I feel vhen I'm fighting ... it's that I've
got to kill him, do your utmost best to kill
him.

W Do you actually feel frightened when you're
fighting though?

Joey Yeah, I shake before I start fighting, I'm really
scared, but once you're actually in there, then
you start to co-ordinate your thoughts like, it
gets better and better and then, if you'm good
enough you beat the geezer. You get him down on
the floor and just jump all over his head

Loinnd

Spanksey
Bill

Joey

|
Y]
I

(..) after you've had a fight ... How do you feel
then?

Funny feeling, don't you, sort of shaking

-It's all according, if you beat him

Forty feet tall

~Yeah

=You always do

~They might get the I:-;::jice or summat, or a big mob
-lo it ain't that

~Can't explain it, you're just shaking, naturally
you know. :

f"'_?

How do you feel about equal sides, if you can,
¥ou prefer to outnumber?

] =Yeah
j ¥Rl
- ne 4 1-1’&5&1
- =Yeah

¥

-

| Wy's that?

3 i . i ‘

. '!!mru S no chivalry .or nothing, none of this cobblers
f 2 YOU know, it's just «+if you'm gonna fight, it's

e S ? fighting anyway, so you might as well go

is *a.‘[]i--the way and win it completely by having sameone

_. ﬂﬂ]a& help ya or by winning the dirtiest methods

_ hi;tl can ‘Fh.]_nk-of, like poking his eyes out or

] ting his ear and things like this

g you stop and fight knowing you were outnumbered?
EameeauSe you felt it was important? Or would you
- Bswally try and get out?

il you was 1 :
. coarnered and you had to, like a cat,

. I wouldn't run.
r -
ﬁeﬂ; accorcin' how big the geezer is,if all
: ﬂ?: going to get me, I wouldn't run off,
- Was a big load of kids who were clder
¥ou like, no messing then, off, straight

i
b
=




PW What do you think, are there kids in’ the school
here that just wouldn't Tight?

Spike It gets you mad, like if you hit somebody and they
won't hit you back

PW why?

Fddie I hate kids like that

Spanksey Yeah, 'I'm not going te hit you, you'm me friend’

PW Well what de you think of that attitude”

Lo
Joey It's =11 accordin' what you got against him, if

it's just a triviasl thing, like he give you &
kick and he wouldn't fight you when it come to an
head, but if he's.., really something mean towards
you, like, whether he fights back or not, you
still pail hdim, .

i—"i_?
PW (o) ¥hen was the last fight you had Joey?
Joey Two weeks ago.., about a weck agc, on Honday night,

this silly rumour got around, it was daft actually,
it shouldn've got around to this geezer that I was
going to bash him like and it hadn't come from me,
so him not wantinc to back down from it, put the
word out he was going to have me, we had a fight
and we was stopped. I marked him up. He give ne
a bit of a fat lip, and he dropped the nut on me
nose, hurt me nose, hurt me nose here, but I
souged his eye out with my thumb, split his head
open, then after they pulled us off, T grabbed him
and took him in the corner and I told him there
that he knows T wesn't scared of him and that I
know er'm.. I know I wasn't scared of him, he warn't
scared of me, that's an end of it. It was a sort
of an, er'm.., he wes from a family, a big family
like us, they're nutters, they're fighters the
Jones', and er'm, ' didn't want to start anything
between 'em, so I just grabbed him and told him
what the strength is like.

The other main activity amongst the "boys' which was guite
beyond the conventicnal register, was stealing. Theft was
exceptionally widespread both inside and outside school. Again
what comes through most strongly is the 'boys' secret and delicious

joy in defying authority, celcbrating’ their own values, and most

important and confirming both,gettin- away with it. Theft is clear

- b

\n
]

aimed directly ageinst authority - especially if the theft, or what
jsivery closely allied .in this sense, vandalism, is against the
school - and alsco an acticn quite beyond what the 'ear'cle' would

even believe possible. That theft also brought extra money was an

: " added, real and concrete advantage - sometimes the apparent initiating
fl Eiuuurﬂé ..uhjcﬁ fitted in especizlly with the peculiar needs of the
'hmgﬁ' for extra cash for spoking and drinking. The 'ear'ole!

. neither had the need for extra cash, nor the imegination to overcome

th ;;,.!entional morality, nor the guickness and smartness to carry

il

pouph the deed. Altogether, thourh in a risky fashion, theft

i up many of the 'boys' values attitudes and most adiired

What intorcsts me is vwhy you do it (theft), what's
enjoyable about it?
1o

1 _ It's just hopeless round here, there’s nothing to do.
.":-lj}“#hem you've got money, you know, you can zo tec a pub
and have a drink, but, you know, when you z2in't got
money, you've cither got to stop in or just walkr
round the streets arnd none of them are any good
reclly.  So you walk around &nd kave a lart.

It ain' only that it's enjoyable, it's that it's
there and you think you carn get away with it...,

~ ¥ou never thinlt of the risks. You just do it.

Bt there's an opportunity, if the door's open to
th? Hﬂr&h?usc, you'm in there, sesing wt“:_you can
thicve and, then when vou come out like, if you
goni't get ceught immediztely, wher you come out
you'm really hapy like.

*Cos you've showed the others you can do it, that's
one reason.

I *Cos you're defying the law again. The law's a
g ?iﬁ t?ugh authority like and we're just little
- }nﬂivlduals yet we're getting away with it like.

R

| rjhu.du anything you can here to, you know, go
e S t- _'_thE]ﬂ_
=kell I: mean, you vandalize books.

=all, you smash chairs up, take the screws out of..




JOEY

".:_!.

Joey

Eddic
Spanksey

Eddie

Spanksey

Spanksey

Fuzz

e & T4 -1
Really aftervards, you thirk, gll,

uff me, our
¥ ed for that lot out of tax, but at th?
time you're doing it, you don't think and you don t

Fut do you think of it in the same way as smashing
bottles or thieving?

ﬂcrtunity, getting your own back on the

teachers when you're caned or something If you
achers when ;

think, if can get your own back on ﬂlm you'll

do anythine you can (..), revenge, sort . of thing,

etting revenge.
Poper, you nick a lot of paper

5 y Yoah, A ahbo i ackets
Exercise books. Tozh, woe had about twelve pack

of them,
Tair of earphones, the other week
From school?

Yezh

anyone about ..., / him breaking into

We didn't tell

the school and stealing moncy and goods_, 7/
Is there anybody here who don't know thht, what I
just said?

T +hH4mnl Trew 1 think dava! 17
HWe only told, I think we told Joey 1 think dayn t we

I mean, you're s3 Tqu that, it gave you a kick

obvicusly.

i)
i

I ay'n kidding you, it was

The fun is planning it all out, and it working out

It all worked out brilliantly apart from the nightwat

Ve still done it.

Spanksey

Fred

And it did give you a kick?
Teah, it was brilliant.

If they had've got copped, it would have given
them an sven bigger lkick

mean, were you worried about getting copped?

T sec oW We was going to get copped. If
you Imow I could see how them others /Tthe school
recently troken intq_? was going to

get copped e w

There was footmark
window ard shit al
books off.,

s bust a decor down and walked in,
5 211 over the place, smash a
11 over the place, and pulling

=

I mean we had gloves on and before we left his
house, we even srptied our pockests out, to make
Eure t iere was nothing identifying. T left all
my stuff at his house and he did, we just went

then and 1 had, I had on a brown polo neck con,
me jeans and fuzs gloves vou lmow and he had =11
black things on.

Polish on my race
Yeren't we? We

Fo., Iaughter Ve was going to.
se, we was going to,

got the wgl*r? at your hou
but we thought, no.

Lere you nervous when you were doing it?
Yeah

h ah. Iike this you know. Cause, it's er...I've
always you know, I1've pinched out of people’s
pac?cta Fou kmow, o seen two bobs lying about
and I've gone, but I've never done anything like
that before. I enjoyed it!

And T did, really enjoyed it
And after you know coming dowrn the road we were just
in 2 fit wern't we® Ve was that, you know, it was

that closely worked out.

And we spent it all up the bleeding Fountazin day'n
we? Getiing pissed down the 0ld Boat

Ch, are..I saved ten bob for the ice rink, remember?
Why did you want %o break intc the school rather

Got no fucking money

] .
Los, I mean, you imew the school?




.
weil and if you try and break

¥ e sTal!
houses and that you Anow,

Spanksey

T e
} in g c vou breziing 1nto
nobody's golng d cop ]

vour own home.

i n see t ‘hoys' culture as 2 Sepal
Essentially we can Se€ ine boys' ©

i gal the ool and it
ormal domain set over against the schoeo

=

in
is d in W recifically and imm
and distant logic. This domaln was cpecifically
4 . —_

resconsive to their feelings and attitudes. 18€
== - +

1 e~

i of livinp cu: yourr meaning
jmportance ol 11V1NG 3 1

jts distinctive ways ol evell=l z
by the ‘hova'. 1t needed no ] ~tification or eXplansilon

= e ¥ even j_'EF N, _.E‘t{l‘.’_ce was

- + -
J’ -— - - - ounted oy
that clear. —for the ovs® ther 3 at amou t
that cliear oy
1 it ~ -nogsible te survive scheol wWith ut its
T 1 2.0 ‘-'I 1L 1 L 'I:_-‘: 2 - it | PR Lkl W
conifusion-a ¥ T
helmed to insulate you Irom
101 De insul
haool + halued vou to withdraw trust fr
5(‘--‘-:':__. By PR L JeALe whi WAL I
heool The eroup and its culiure war the main focus
C_acﬂfDJ_- Ll B Las  MLE |
.
e, the o "
on your jdentity sSo that the scheoo. bocame exposed mOT
#)11 identity
e T A Zea 1 r-‘:\..'|
e ihle tc become committed to, or to see 1

s+ was not sensible Tc DCCORC
L il 4k o BN N

to your own development, Fx=ms an

not stages in & carcful inte
the school walifications were just somehow bagrage
people contrived to pick up at school, anc

ich in n - changed wWhal you wWere.
certain jobs easier, but which in no way change 3

ionally separate
rom the school, it developed in close articulation with the

structure of the scheoel, and in ar interidined dvnamic with staff

and other pupils. If this culture was fighting for its terms

inside the school,it could estatlish itself more fully at night.

It was interesting that z commercial dance was preferred to

the Youth ing besed in the schogl nrecisely because it allowed

the fullest development of the elemente of this culture.

You think a commercial dance is better than the
Youth YWHng, vhy?

There's different people there, there's different
re, than come up here.
— =

L-ol-r_f

If there's a bar there, at a dance, it's good

Yeah, I think if there's a bar there, you have to
be morec (.} if there's a bar there, you have tc
be more.,, watch

e

i what you're doing, not prat about
"because some people what's got 2 bit of ale
inside 'em might...(..) they see like a lot of birds
there, and they think, '"I']11 do & bit of showin'

i

FF-T | St - VSR, T X R T | 3 =
off', #néd they'll go walkin' round, like hardnocks
you know.

Lodking for a fight

L E

Yeah

How do you start a

ht, look at somebody?
Fo, somebody locks =t you

That's it, just walk around sc somebody would
lock at you

Or if you walk past somebody, you deliberately

lump intc fYem and you swear blind that they
nudged you

P

80 if you're at a dance and you want tc aveid a Fight,
You have to lock at your feet all the time do you?




——

Spike

Still, the crucial case for us is the schocl,

which the "boy

P . | 3 = BT
O ait 15 wihel
o e i
Tormal one 1

examples of th

the teachera

Will

W

=lo
ot really

talldn'
a

-~

If you know a lot of peopl
to them, you feel -safer as we

lot of peorle

Tt's 0.K, if you know a lot of people there
f you go to & dance where you don't lo anybody
it's rough.
.lrr L P"fr

atmosphere ain't there ifat the Youth Wing in

the School / there ain't & bar for one. You drink
3 pop, and eat Mars bars all night.
I think,.. this club, might, if they'd got some
new kids we'd never see before
-It 'ad be good then
Tt 'ud be zood thien, ‘cos there'd be some atmosphere
and you know, you'd be lookin' at each oiher, then
you'd go back and say, 'L don't like that prat,
lock at the way he's lookin' at us' And there
might be zoin' on outside after,.. but
b4 s il i 1

now vou're : get Jules X‘EJL ? outh _L?Aer
who was at:ech,, tc the school during the day
walkin' out or summat you lmow.

nd the manner in

=' culture develops in relation to teachers and other

ns the most crucial, telling and interesting moment
the informel comain clashes or interacts with the
living instances. Cur field work threw up many

is particularly during lessons.

It was here,

where problems, tensions, discrepencies and crises

two intersected. The perticular balance of a class

The staff vary a lot then (..)

Well, if you sec different tcachers comin' along
you do different things really

How do you mean?

-

¥ill

tc see Singh
about, but if it's

tle on, you'd turm arrua? like that.
/laughter/

a dirty loock, I can't stand that prat.
Fayd o3 3 =43 >
But given this veristion, it wes possible time
to see the 'boys' trying to take cver a

impose some of their meanings, and

= : A
threat of stern action, or helding a precise but =

that allowed honour to be settled

to a weak master, and elements of their own cul

profound common sense mop zgainst which to Jjud

for the

keep on 211 the time, like, :

1

know somebody

Iy, ¥ou can pick on Iike
Loy

Sy

{nC‘ him, they'1l

rl ICE .

me in tPe fucking back anﬂ er*txlhh,
chased him round and I fu:hed him, really,

really done him, y'know all his
up and EJEI gince then, y'know & if
b‘i‘l; uthoritsy

EL"!.

If in Samuels lesson, he just went
Bomebody outsi went,
you come bock

£ in a discussion on trouble in ¢

cn him for the rest
n

that you ain't g

1S f“CE" wWals

_____ » You just den't
Clarkey
much Peters, but Clarkey you'd
or summat, or if you hadn't pot a

L=

's Stewart you just give him
and zgoin
certain situation, or
then retreating under the
biguous balance
ed. There was no quarter given
ture provided

ge what they tock

lass /

lzys who puts up with what he does,
; I est of his life,

I} you don't show your auth Fr1t3 straight away
when somebody sterts to pick on you, like, they'll
211 the kids e

smashed

you show a
rity, show you ain't fuclking scared of

nd dragged
‘Bang, you got it', and
Xy 1t.. it, and you think 'Fuck me,




The 'boys

by teachers,

ot e P R LE . corporal pumishment /

now, now
et vent, dov
s the end ﬂ"‘- day

* flour and things

Well we wWere threatened with s1X like
I'E_.- ...-: L L 2 g1

T was
1 1itting ourselves, 1 WaSae.
We were shittlng ours .

_,C'E'r

= thing ogainst him. o T
can't say neothing g T do. you're stumped
£a1 ike, but what can yo ¥ d
soft’, like,

/

Lot

to get down to your level like,

E Some teachers Lry ike Chapmon, he

e & Le 1ike. you know...like LDopmen,
and try to be 11° ¥ I :

gets us 211 1n W

Spike

to call me
Eddie.
n' 'Bloody’ you
Spanksey you know

of that?

P Wha
2t the +-i1-ﬂe,| you II’U’w'I

Spanksey only trying to bring us

-;u imow what I mean? Split

) and sit by me and he
Demern Uced to come OVET s1 £
Fred . EL“’W;FZU t0 US. got ret 11y fed up with 15
used i just told kim to fuck DL;. ;u EHE L
% eadmaster', I had four war 'm it.”?
Go oeS B

‘_{:iiij

Spanksey What gets me about about teachers. vWhen they try
ond exrbaras u class, like, Fuzz, for instance
Bill In front of 2all your mates
Spanksey They says to him you know ‘I'11 get 2 sand pit for
you next wcck', don't they
/1zughter/
Then they started reading my esszay out and it was
really crap it was
Derek Hade it sound worse than it was

rent teaching tcchmiques, and the

culture allowed the 'boys' to 'ride' the
oy

formal, and mointain their own cbjectives as well as accommedating

This practice fed directly into many other

Bicills which were being anyway

developed by their culture.

'boys' understood the difference between the formal and the

ormal often better than the r teachers, and certainly understood

techniques for playing one off against another better. Here

the 'boys' talking about their class room strategies. The

example of the boys!'

talding over the play and making up their
is a splendid example of resting the initistive from

er. In the actual situation which was cbserved by the researcher,
toock over the class completely and totally replaced the formsl with
s Violent, L_.;:.t":..:;n.. r play

of their own, interspersed b ¥ advert

4]

€8y culminating in 2 sequence of battle sounds and

fa you push the teacher around
hen coming right down on you

Really, it's an h;+1nct1"e thing, really, actually,
you always know (..,.) Hr. Archer you don't Plzy him

up 'cos you cnn have & laugh with him, but you don't
have to play up. Er'm, Wr. Bird, he's got a sort of
effect about nlr, 1ixe he'll shout when you're playing
Up and er'm,.we carry on talking when we go in his




-
Eddie Yea, 'I bought a new sink from the supermarket’
/laughter/

'Did you, how much did it

o Joey He knows he can't stop us
JOey
Fuzz Start reading 'em all wrong.
Spankeey
As a footnote to our description of the existence and developmen
Joey N of this culture in the school, it is clear that the Baising of the
o ar his kmeck s e ro ae : ,
Fuzz ndicating a peint co 15 School Leaving age in 1972 has both further encouraged the development
J indlcaitlbg = k x
/o wse_/ of such cultures in school, and has dramatically exposed them in terms
1 - mebody are 1 0 = A s 3
e e can "2l to EOﬁe?- i of a "new problem'. The larger numbers of kids going on to the fifth,
you 52y you b= e wou jus
: B 4 y or are you J
Py 21icing seriously ) ) . 1
i 1 o hitk. the greater length of time in which the cultura]l trajectory of the
:m olong & o1
i counter-group can continue, thc added burden upon already hard
; along
he mocod side ] 1 : z : £ = af
g, trying to get on the goc pressed schools, the growing physical and social confidence of the
L U5 - =
tre ust taking the piss ouk o dads, all aid the growth and strengthening of the counter schogl
_That's :_‘1:‘ W re
them culture. That an important element of this culture had always been
7
" i =g s . = - %
TR g Opposition to authority, was proven and dramatized by the response
keen the peace when
h is it just to keep U 5 .
—mm s IC io 4 o e . o - e
o I mean how WM& —ve really going to blow up of the lads to this extra year. They were, to say the least, the
Fw : k things arc P = 2
you think T
o R e
the point sometimeS, peopl ‘reluctant fifth® In effect it was a compulsoe extra yeer - it was
g iR L'f.f‘-'_'!ﬂ the polll e neider Ll i 1" 4 8ries 1t Was a COULSOrY &3 a4 yel =
= ‘:1*—1 that's #:' WE-'I:-: Tou never TEE?—'L]':{ CI_'-._.;I en P
Joey + c 15, 2aOUelSy J B and it pets eV 5 & i -
el like Tnmue-yng teos you carry on and it ;Lr-tched esented a5 such by teachers - and the coercion of the state
blassing o 'IJ'I. Lr'.—.-.r-.-r;*I"l‘Eu he went and 1ebLs
. 3 2 pus really DersSeifas - ie like : : : P it. Tt 3 1
better, hclﬁﬁ ,,“1ﬂ—LE‘ (..) but people 1lik its various agents were used tc enforce it. Tt is hardly surprising
Clark one 4ay cay = © '3
Sampson 3.3 2 that given their previous proclivities, the 'boys' should tune
cify t of, now anc
o 13 =7 DaECLLy . " . . . i 2 :
- Heep 'im talk i this objective dimension of RSIA and see in it further proof
Spike = enow interest. F
= EEE—‘I‘J oL A .
- - = - the arbitrary power of the echool, and of the need for redcubled
1ine the pLEY properlys e
(.,) Tou started off reading o wour own words to oppose it at the level of cultural practice. In short
Py "% then you sterted putting in your
and e i N 5 B g
W8S a red flag to a bull in what was already seen as a bullring.
a7 B
- = e Wity s g . . . .
1ume of blasted bushes in the fJbli Hore generally, we would argue that it is a mistake to see
11 Mexe B & e there's & clmp O
Bill z 1T can't ee, 2k > i L R " ¥
Pete went, & =0 AP a8sociated with RSIA in an isclated way, The problems
basta ‘L.:. pusnoo AL Wt S
A— - r-reﬂ‘t = - pe o .
& to whole lines that we Suddenly appear in the new fifth, nor are they simply
B A gl T i TR 1
eI JQL.. ]
Y i ” 3 - :
in the book F?d With the greater age of its members or the specialness

gEe0ff RY.A group. They are a dramatic surfacing in the




L men we reach this point,
the roblems' T3 S he
2rx 201 nass £
~hould not assume that the lessening acuteness ol
however, we should nEL ==
o any wey, the underlylng cultural processes
- i «’_l_- L] Ll = il s A - =
i 5 e = YT
one juocture, © dramatic e¥preSslche.

Hore generally, We Leyd =58 © Rt

y jucatiocn.

i s mn] features of educE
culture concerming more orgamiza i onal feature f edu
j& of come- cCRCET tc sducationzlists that the

o

school counter culture should be

: yamtiann 11y
school is organized edueationally

and peneral Aacd

. _o1i_school or semi-delingent FrOULDS «
the emergence OI anti-school or sefl delinge I

& 3
cannot answer T aperly to the
cannot an I

3 3 ami e DY
i 3 =2 +3ional Frouns 1 --.:."| ':-__'.EI'F-‘E": nder 5‘-‘"9'-.-4..._!‘___ by th_e
clear that cppositlonal EEERes T =

-fter mixed ability grouplng

end of thad

-

fim
= 3 9 ks == strioel 1
~-d and hardened 1n guiie == strident ¢

: P 0 ests
o T G TN, - hermore, OUr Work S £B
have been expected uncel streaming. Furthe ? .

: - \ the least 2 vle who wWere "_.‘l.*_*Dl‘i"Q‘i in
that : £ Was by nc m 15 only th + ah 18
i& t'.t" _n.l :r-&|.b6r— W Ex e

Up me of 1 ally cen
the countsr-schocl grovp- Seme of 1ts real.y

= : T 5 A
a o =ighted, assertive =nd =ble Aacross
hiphly articulate, clear sighted, 2555

wide range ©1 activities. Their =bility, 1I not the

1 L nme 1A= ‘|-|_L-:-_§‘ EftEIl- cos

high number ¢ group

3 - =0
fourth year, the counter-sch

18 stage, the 1life

more than the conventional road. Although continued streaming may
have ha reinforcing effect on those of r in the 'ghetto’
form with the orthodox

g can lead to a creative social mix
whick is dovelopmental, not only for the overall social system of

the school, but also and in particular for its informal, radical

and omaositional wing, ‘here the spaditicnal culture of the ‘ghette’
Eﬂ?:55nh*€wﬁ?;+r—hamfrr'rmdh'$ﬁd:ﬁj,cr;:%ﬂly

more dynaric =nd — to the school

,ose verging towards the anti-school perspective were,if.

o
(38
x|
(]
ot
el

ded in thei ajectory by the new forms of
entred teaching, student centred
teaching ard the rest. There was obvious &

confusion caused by the

the course of the day compounded

in particular by the sheer number of R
8B other counts, of course, & desirable thinge It was relatively

Basy for those So cormitted o take advantage of this confusion,

se off' altorether, or to attend 'fun' classes they

no business at. Either way, crgenizational features of the

more open and persmissive regime lent themselves to expleoitation

rom the formal

The evidence on this is, of course, equivocal -and our case atudy

cammot present & definitive position on these issues. It coes,

Br, open the question - especially in the light of what we say

basic class cultural pr

~cesses later - of whether the particular

the most fundamental

o) options open to the pupils -
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SEE
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Perc All &g

1= ip filmSs

young mindSe

they'm

Will Hoy you can tell they've been told what to say.
They'm probably 2t some acting school or summat
the opporturity to do this job - Film
Careers for other l&ids, ard you've gotta say this,
wall for your cue, wait till he's finished his
lines.

¥ 'know and

P T

I mean how ecan you tell that?

standing there, seem to be just
say it, then..

inik they try to con you in to,
be a toolmaker they were

& lucky one, he's going into
tooclmalSing nc gualifiezticns'. The next
another lucky 'un,

loaking without no

minute "How he's another
qualifications’',

trying to get you in there,

P

dow about the speaker who came from the College of
Education?

Fred They try tc put you off work,..Joey, he says to him,
'Co you want to be a painter and decorator, painting
wall, you can get any silly cunt to paint a wall',

Ty 'Do ycu want tc do the decorative pieces, sign
writing’®,

Spanksey

who stops on a wall...
him, "There's got
pe on 2 wall,'

e
J in & discussicn on a

film about farming in
the Careers ?155;;?

 rightl They've
,WEEICS, I'd like
it's my turn to go

like, whose getting pissed up
hat

was old wasn't it. Then he might
ht rogue like, they d'aint have long

end they was disci

ined more,

I
ELLE

concerning what might

getting 2 job, ard of getting on

3 a5 =ither blocked, interpreted into unrecognizable forms,
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~ 0b - rnd bosic continuwities between t anti-school culture nnd the

which the Juds had

- = - - » = wou doe
SponKsEey Pneineering, J- i

'shock', of cnything

Mot
3.3 S .
] = - 3
ad kno ottt

the propertions we had imagined, when the la2d reached the
to kmow any thing

i I L = wellery
Splxe . anything sbout JewelleTy
i & - rmowW ATy LLLLER

factory; rather there weos recognitior

cadie to, Another cspect shich smocthed the entry of the lads into the

o

zo streigh

was the resnonse of their employers to what

they understood of the 'boys!' culture already generated at the
Eddie - Anchor, ITywenty
me down the

5 schonl ¥ T'EVETE 3 a T ' =nd 13 s+ tude of +h
A icrisive tone chonl. he reverse side the "the md "us' attitude of the
Joey o

W WMo 1 -y - - T

n weck to STArT-

Fadie 1 lthough direectly and spparently geared te make some cultural
- r bollocks as Welle
~f s lopd OI M- I
ToeT AR interes no coprital o of on unpleasant situntion, it alsc
L=} .
3+ L
't culture provided CcTiLeris 5 R =i :
+h 1 boy S cult accomplished o~ recognition of, and an accommodcotion to, the facts
Tn o1l these woys hefs =5

manuzl and

< Ve e of power ond heirorchy. In the moment of the establishment of o
= 3 el Tt gl 4 1T i
. +he kind oI WO — a eulture, a0
L s s terin arise 1rof = e g 43 oyl = Sl e F h F R SEsia
) ocause these ori = cult opposition, 5 the yielding of a hope for direct, or quasi-
1724 work. Lecabst

& rescue and confirmation of the direct, the human and the sociaol, ond a

of these

the

H

ecl pover relationships (9) This fact is

Of central importence in unders

in mnderstondineg the peculiar density and

3 hnr Tloor | M £ ar - 1 T F P . - P
%11 mpny of the sbhop 1 Fichness, os well as the limitedness and frequent short-sightedness,
it ex
. 1 umouTry I eol) t-hE'f
nmd TOTS1LCD g
o = 8

BE counter-school and shop floor culturs

= 5 he maper end
& y il 421 L 5 - - . % ~ 2 - .
ne v Thopndling yourseil s 2 o o #0W curiously enough those conformist lads who entered the
= = ne il B s = 1
'fladto s e ‘culture ©

B tunted potierns of

E]
O
&=
|
L7}
[N
=1
Ll

b |
o
[
by
(W
L)
j =1
g
b

- and
4 pefersnce, S

1

A
,.
)

TR ) P established stntis lads still believed, as it
TEel erel cE B L C,._.'_T,‘:{_ or t:':.’._

a1ly the main S1LE B8 7 ) 8 Bie rubricof ecuality, c'vonce through merit and individunlism
<] B ~rof thal

be remembered

giving up - at ony conscious lovel - of claims to contrcl the under-workings



CCOUT OF




2n = £ 1y - E N L
sy 3 £ £ f ey articul: LR v e

t 1s Conventionally defincd-inthe tr:




. B ) CE LR - BT DSy T OB 14 x i
13k re The - o’ =29 fi o 1 ¥ F I
: } 1 3 o e -
) . - i N ) s y :
d LK - — - '_' - -1 - = 4 -
T o L LA = = S _
= - i | g {1 o 34
= v X -1 N o
3 i 11T . - —d rowve t - L 1
2 . e 5 "
A b s i <1 —oidlao et - = i - i+ =
= i 1od T: - - : B i} . ot ! . - -
L = I n L o o - - -
~F T LR E I i - - I
= = e ] 4 i =
= - = ] Nle ke = ) i T v O Tle
s wldaril T PR e R T ik » 7 Y 14 o :
] TOWh=-o H RO 1 ients 2 .
e M r - =T 4 it it
L - ~n e - bl o =i . P - v -
- - verely B ’ : - I T cad ey ™
e S . —- L 1 510N, ] - | L7 . - .
- ess1 0O ) ) wpo =re ]} - ! =
N - x oo L o = — i q I T o T -
~ oWl . " % i ; : = 2 B s =
s T T < 5 ) : no inforral $= +
e i I L = - . ¥ - L i =
. . e b= LN - - Cl1c ! £
sl - ol AG i e £
TEluls . ] e i SR =, 1 s e ~ 4 - 1 =+
o - 5 Tol - el - = B S L T W
£ L L sk = = = = LR L ind - L.
) g B T e i = L - - e
A e ¥ Tuny s - r S y e L
w o b 3 Tia - = wa - oot
- - LI
- .
» I achool, ti
' J midet B T ¥leld
re Suc Sfe Bl S o2 .
el v 1 oL Tlv dotaermi
I T 13 wmliticd, ol
L I SE COnCasrred 1
— m S ook - ! AL - 1.
LIt - == 1 T s Eole = Lornighy
R R i B r nrescne - 4 .
t1.-,.-_ _.—E-___-‘_._.___,"t_ R = = sho J e 7 oo TS oy PR
- — NeTEoma] ratdd qr L
1 1ity,

the worldng cl285




§al

mncertainty

]ﬂEﬁﬁlCﬂjﬂ%.L

sC :r: I.}C--I_ _;_1-'.':!

- ryena &Il
iBble to 1OTELVES
n he DPOS5LOLE L
-~ TSl
& P - oY o
: Cortoir from the I
A NES . ¥ L oA
n poLiitis
e wenful to understand
i s Sured e iy
L +
v the T ':'-’l"
1y AT =t =i =
= = - b
e e g IR
Ol Ewo
sa ~f ]
oo tly imposslDi€,y &
Irehuss =

= = and more col
.-.---l 1 ol L ] R b
¢ e 13 fications
shrough lack oi Que~

: in cor
p i
y . e i
: - A
jn putii=s
R

s oon madc. Furthermore,

=5 gn 0SS beeh Ddbe

i s ok mient increfsSe ke
e Eonchors G0 BAs
recrs Lot

the other hand, those involved with
On e OLOEel L2t

idi he renl processes
~bout aiding the ZE= |

fa————

the sch

r

() 1 e T SsLTOTIlS Uilse yo S ..Ct LR I'E.-_ t'
& 1Ll1lo L > L
| = i t:. TS = W o RIL.A c 'tII."E 1s ot
ae t.. Y _'[.t O ‘] [ L=t 3 ouUr DL _l]-
L LR ol 1
= TN
1= ,.CCL-I. t-'l. Liicill il & sacner b =

hWaids fo hem
working gitustion holds for thel.

M, & response,

our analysis further thon 3

limited strateghé Jir-relation with, oc

~vent knowledg@®

_d—_'_-‘
3
- - ! tC.‘.'l
L zne situation - and So B4
g ture worl e SLLUC
heir future WOrklng

nt working

need to diffe

e renerat
selection e

2% vk
1 -noc this might seem to'HoCER
school, sincc this U256

1C 1nNs

the risk of further endorsing the

-

our society which

4 |

and jobs open to working class,

course is

is to Keep n

ured processes ot play, whilst alsc

rstructures - in society at the

t scale down to the school at the smallest - to which those

Of course, this is to

et
(=g

LM

its stated theoretical and methodol
ad

opted by the teacher or careers officer

lysis. Ve have been mostly concerned to
culturel processes and subjective
school, and ¢

o show their effect upon, and

1t wes not pert of our

structureal determinonts of these

he first place, 2nd vhy some kids feel
themselves from the Institution. t is

een in the larger perspective

5t here, that extrinsic compensations

titutional support of cultural practices

1 sympathetie, understanding,

ogical




:s mechership: thot of the middle and

lower, or 'rough' working ecless. How the

conformist lads, the 'ear'oles'.

1rid down for them at school,

]

2]

ind via the Carsers

e, &t work, ore likely to yield the fulles
ng mmn,. In very simplistic terms, they

o

they perceive ns the orgomisationzs)l forms and routes

- to its processes., This con be Scen as a self-election to the
'respectablet, U mobile f t

uld be, then, that for the '"boys' the school

rreparation grommd for entry in

to the worldng class cu

1 class culture, proper, of the shop flecor., In this sense
. =+ enlturs
- specifically cultur

nmnts: the common

e i e which foce GOEHs - . . - . . . — , i .
¢ the renl conditio = L imrulse is to develop sirateries for dealing with boredom, alienation
mode = O 25 1 with these conditicns
nted W
2 ~ibilities nsSSOC1AlE
emcs the os510 Lt —+
=esSE b L

« The scheol, however, is special in that
part of the zpparotus of the state, and in the widest

L its function of socizl control. Just g it is possible to link
K = m OInd i
T atanmd they fu!‘t:".E-l' 'pﬁn ut

| TS m

the school counter-culture with the larger informal culture of the

r

i ge of
closure 1h=at ranf

|
=]
=
g
-
[
b=
[
[ ]
|.|.J
I
A
o
m
(]
4
1)
1

- 1 it is possible in 2 parallel way to link the
7 independonce, gocial

oy e aeaoeiatel W - : ' ‘3 E School with larper
possibilitles ==

jate reeryformel, aspects ¢f the State. The modern, welfare,
£ 1, direct jmmedla
1 1ebration of informass irect, i : ; o it ¥ -
- s sl al democratic state has rassively intervened in educational
collectivity, 2 iy |
+4onal range of rossibilities Eﬂ.
- P S n.—r-lil'hr i T ang I 1
Nor 15 LOc WY

gxpericnces LY

T 'L T = 1T Ty B
ELlV nat i nLs ab

give wh it present greater chances to the

[

nuse they °re :
off simply because thej

muet be pessimistic about

3]
m
A
]
s
g
-
et
.
1
‘|
]
i

21 ahle ] there interventions hove beer successful in their
Many really ab=- i\

« _ =nwoests they @
This SUgce-=

these aim 5 were anyway entirely unarmbiguous, it

be idle to iEsiﬁ: thzt they have had no effect. Une of the
beT and




——
S - -
1. A m - v tht sehocl Li.g it i fls i = Sy T T = : sox e g
¥ E N — - ety - - - & L - - - — - - - A L ¥ =i, i il L L
a R 5 L I - = T ™o e T e i e | = ; - Fa L B s e A O LA s
floor =it b I Lz - = - .- LT - — 1 : mEes Ly izl s E: 1
SR 3 i TP e = ~F & e Ve I ik 1STE 4 11 i S L e P U W Jr + LA } e s & i R R ~4 e ]
o B et o 12 . B - 1 25 At cimTly Gie o r re e shinwvellion, ideclogicsl
2 - rotent r L eARof e H i LT Lhise— - Troc Y lemiti 1on, Lt T ticn, in part at wy rate ~md =t
) o S 1 4~ +hepe te Belr Eds such .- 8 s o o s HE o 2 i g L
R v 7 L o 1 L - ey L 1laizatl i = i P f 1 L} UiV
+ v Ryt = Mis ]
T e =g ETUNTTLIIL T I i i ihis =3 Pl i Lorocus ncortae t 1= in unfcrst:s N tru
4 Froy ; s - o ERe T Rt ol ALkt e = 20T L - o e AR S + -
-Ar tor = urdintercen SIZ2CL5. LnElend - s - in % tonce 0OF CERITE g. Tt also allows us to
= i Y & d=-—=3 -
s =2 E f coniormas ard T irn Ll - : r o s e e e T T e o e
:
: - . . ~te T senrol I & Deern ik q g X i S 4o
1 4y £ =Lt 01 = = 1 1T Z T LT .
s PR wiq e - locnted clzsc e LT
Tre=1 =l L] i o T o " moep 4 i =rled v ; SR, [ S——" o ay
i s = eulture , 73 2
- . . 2 i b - . 3 - m e e g Py
iz h-rd tr tigre T - - i . . - .- L . — -
o s 1= i LA v f g ol v . E 1 L TLgUTTU 4 i1 CLTE Pemnins,
o : ik f the imiticl vielernt fuctur
velomod nor, ond £ -y - — = ;
re o e s g o R o
1 - e Tour '_x‘__ R b4 ni g - = - - - .
- == B " Tr sy 17 4 e | = r v O CUWiTUr 15
- N A ek . -4 1 15y
i 2] - L - =t T = . L - - o B . ol NPT, .
1 i gewr: 1 L o 54 P I colsorntion and
howeow ry from setlled, -nRElert O 1000-S Atk : T ) )
strensil, : =enir, wenknoss, v and
i - g LAl T ~ e -=3 1,3 Fiond
- T il i i T 5 B Toelliily = A g . .
T - | g oints sikgltaon il s} . B o tict the clmass culture , as it
: : et e 3 rlo & -y Ines mopioee
3 L.i = - C e e T e = = L
- FRPIE SR b aly rore novwelenad
.1 ™ - bl P | bl - b HEg P L L] - == e
1Ny - 4 d 1 . iE LA _ sgimil 2 Y
ZCAnst, r T T 3 ' : i
nd 13 [ [ A 2 1 & i & 5 - = = = - T . F i g
AL e L] ¥ ALl i . = - L L ¥
Lo Li Gl w s s 1 LU e, 1 7
2 . _ 13- — 1 b w T
c = —— = C - k = k] -
. e o peair od it 1 1~ “tor.,
crentive i Tor tas sulture ©°f b 2L S A
. 1 2 1.~ +- = Cokrte = ho e R
Y LI'TE mEpmporo, = TUET - = = L
' -] - cte of their if-nflf:
- o - M
: o g . i
T - - ¥ ’ 3 r e pLlED L. 11SCTy ik,
. e . 2.5 of ~ccomnlishrent.
In CE oy o %
5 y D B T enrmtorv 2 ,
nlns , thotoi AT 33aT = CoolL i ¥ piditative wilicot T b 1 r
Iuture reseirc




o N Py p - - r
£y The idsntiiiectiofiy L o
2 = L + + to Eee 1 L 15
el = < = L % 2k Ly ==
g P KNP SLL, [
e =3 & i e b -1 i TLHLUTE _ ~ = _
PERELLAZ LW SR - o Iron forty four acionlz ; r o+ e o - : 1
e T OTE irom oot . Ramy i S S g kL . - - ; .
nornretors =01 MITE O 13 n circul ith
) ) B i © mewocrs tTd oW 2 TR I . - | " e Ny UL Y8 + 1 R 1
lrrrins Trl LoD AETE - - - kg ek i et = Jpbs.
- 57 l._"- =~ n ™ - -
r R e = I, L et | T + - i T IR : I - + e = L
Tl = G LTE JoseRllime s s paiat- el —e-q ! A Ly T severs! “duestion
- ot St o e ts, or secicd is LES g = ) Zl R | AR C I R o o A S e 3
-crmicent of tk cES LRt ? - - Ly . gtol and E
- T o $1loh. e = DOty UL : K5 oo rhorm Educ-~tiom
- i twentie crringe 1lzic. : S ARra il - e A e S e
Ir;—- - i I B e L= S ™ &"" s TIi.&lX L J - T | i pet L L E za 11 z
1] ol L _— — - b L S
e e - 11a C Torrinis 1 rd 4 Sz omre in rre:s :
iy a ot S - ~pr T L oo = el W — i ETE] Ia
R 1 medripe o ZTOLE T i il 1 = e woniitl = TF o ith ecoreers
A c nn n» Teriod of crisis, oI [OSSLLLE DobAlse
i ] - L i I e e R Ry o - i
R LT L L, o . . T OGS Lt ey N Cli, X b dvisars
et - =4 - f T e 1nyol b L o
Lif - — -1 L o
) SRS T ST C c-tion opd Science, o
o) n Fhe role ce g b T o
s T 5+ =r Lol I ad T FY ebuint 39
cinc specizlly
|
.
- e
— o g - i 3 z R
o - oy T Frv T 1 o 1T =il ) - pe b )
qELE 7 R Ik e . 2
Lt e L - o
—ogerible. A re R -
N - . - kA dim ol
Zorou LT WRdeE = G R




—~
-
o

15 foroturs

12 v vl
attitudes nnd

arn School.




(&)

New bui crz i cireomins wos reuloced by rixed obilits

crourivgs, TLHCUTCET Cinirs w

Ty e, e L = + T

Fisz —erir e - - e Bes i

S a5 &= 7 s

LecVin: Loo, . ERlocgnidad

R I e L e T T ey L L o - PR, I A . '\-*.,,_, PREAO TR - S X R, -

Ll ndis -k o=l o e T Lo s o T TRNEEE = i AU TCCICR L1ei

work, =cuw, therofcre, - chm T

Can
]
L

] - e 0
3 3 kel | e Sl SR e BN o
8 gl e | GELII b e LV E k] o ZE STIGY EYOl S

o (8)

Tork = time, I S VB ; our chsc
ctuds o 5 - 1. - S Al -
L “u - - - —— s o 1 LS ...._'. 7
SR 1t molieZ LT onr s to poensrolicze From ocur stusv (m the opther
(9)
2 precisaly this zort of chorece which is tyrienl of our
- r T B e e T e (R . - 5 3 2 1
; 1 = J e am ~ T owm [ = - o L1y
= Lboail oo w2 W -y H o L = L B Loy CILETE

is renzon to holien hritigareodn of the heoieiy we
idertificg te rel rohanged by the porticular trve of
sciiced resime which 35 current ti onr one time, In this sense,
U R PR PR EO Ty, ST e < RN O e g - £ S P -
there ers certain cdves in studyin boslce oult ErQcesses
Juril period of tuticned shonge, and LL.ere wns
onownerpected benefit in tein e to ztudy the Tirst compulsory
fifith wveor ot hond.

(L) See for irstance, D.E. Horgresves, Socizd Bel-tions in the Socondery

—,
Il
L)

o4 e oyt =1imrh rrAAOE R s o o S * 3 T
el MLIWUHTI SUCh rroceSses as associcotion, ceneralised
Suggestion and

=
=3

d use =f av=ilcble culturs] sterec tvne

<ee particul=zrly K. Soberts

Tewrdd oamd rew]ee
HeWlo DG LARITIeS, pr W

idreg Cut, Ausust, 7h4., &




el
-
by b
U [ e
44
- Ly
- | ]
[ -+ |
f b
' i3 ot
i L I3
L] by
- [ 1y
=i 2 . L]
) . (] b "
== i
i x |
. i
I 1 , 0!
Bt
1 ] i
I - 1
i LI i
i
Fi
i [
] ;




