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HOW WORKING CLASS KIDS GET WORKING CLASS JOBS

The aim to the research project entitled, 'The Transition from School to
Work', supported by the Social Science Research Council frem &pril 1973 to June
1975, was to plot and uncover the subjective meanings and definitions of the
situation of white working class kids without paper gqualifications as they proceeded
through their last eighteen months at school and in to their first months at
work. We were particularly concerned with how they chose their jobs and came to
view their working future.

In our case study work we indentified two main groups in school - the conformists
and the non-confcrmists. It was the larter group which interested us and on
which we based our 'main' case Study. It was this group which was likely to
include thoses lads of average to low ability (in terms of achievement at any
rate), who were nct going tc get leaving paper qualifications, and who were destined
for basic unskilled or semi-skilled working class jobs. In the terminology of
such lads the two groups were the 'boys® and the ‘ear 'cles’.

These two groups formed the poles for the internal landscape of the year,
if not of the schocl. The 'boys’ largely either rejectad the overt aims of schooling
and the legitimacy of teachers to guide them or were deeply ambiguous about what
they thought the schocl was trying to do - mainly it boiled down to 'pushing
us about®.

The 'ear ‘cles' largely took the school in its own terms and accepted the
legitimacy of the teachers. For the 'boys' they were 'creeps', ‘'arse creepers’',
'teacher's pets' and generally cespizable for their conformisa to school norms,
for their lack of assertiveness, for their inability to show any autonomy, and
most of all for their inability to create 'fun® for themselves to 'have a laff'.

EW (...) why not be like the ear'oles, why not try and get CSEs?
Derek They don't get any fun do they?
Dersk ‘Cos they'm prats like, one kid he's got on his report now,
he's got five A3 and on=s B :
i -Who's that?
Derek Birchall

Spanksey I mean what will they resember of their school iife? What will
they have to look back on. Sitting in a classrocn, sweating
their bollocks off, you know, while we've been sy I mean look at
the things we can locok back cn, fighting on the Pakis, fighting
on the JAs. Some of tha things we've done on teachers, it'll ke
a laff when we lcok back on it.

In terms of their structural location, thé most crucial feature of the "boys !
and their culture was entrenched and personalised opposition to the school and
its agents.

(In 2 discussion on teachers and vandalism.)

Joey (..} they're able ts punish us. They're able to punish us, they'r=
bigger than us, they stand for a bigger establishment than we do,
like, we're just little and they stand for bigger things, and
you try to get your own back. It's er'm resenting acthority I
supposa. )

Eddie The teachers.think they're high and mighty 'cce they're teachers,
but they're nobody reaily, they're jusc ordinary people ain't they?

The 'boys' oppesiticn to the school and its agents, and their scornful
rejection of the ‘car'cles - aot lzast because of thelr avceptance of the leyitimacy
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of the school - were very powerful determinants of what amcunted to an anti-schoel,
alternative, or counter culture within the school. Mexmbership of this culture,
or the manner of your relationship to it, was very much more important to the
non-academic working class lads that was the achievement of any formel aims of
education, or the satisfacticn of any other independant or "free' form of social
connection. It was the spine around which their day and thoughts were organised:
the dickotomy 'boys'/earholes' was the most basic organising structure of school

life.

Cne of the interesting things the research brought to light was that in
terms of individusl biographies st least, the spliit between the two groups and
the devalopment of the 'boy's' culture could be easily traced. By and large
it scemed that all children entered the first year as 'ear'oles', even if they
had been in some furm of non-conformist group in the Junicr school {and there
was evidenca that thess did exist). In the second or more ccmmonly the third
year, and sometines the fourth vear, a process ocurred amongst some of the lads
which night be termed differentiation. This was where pental and social support
cof the teacher, and the acceptance of the legyitimacy of his preclaimed aims,
were decisively withdrawn. The essence of this scepticism was a refusal to accept
the teacher as automatically befter than the children in all modes. The institutionally
prescribad aims of gaining self esteem were - sometimss qulte suidenly - seen
as not only the caly grounds for gaining self esteem — 'that deesn't rank them
above us, just because they are slightly more intelligent'. For parallel with
the éisaffection from the teacher - scmetimes =cen as a cause of it — was an
affiliation with a group of peers marked cut precisley by the attempt to develon
modes of activity and schem=s of values which gave alternative grounds for self
respect and a_vizble identity. Diligence, deference, respect - these became
things which could be read in quite another way.

PW Evans (the Carzers Master] said you were all being very rude,
(..) you didn't have the politeness to listen toc the speaker
(during a Career's session). He said why didn't you realise
that you were just making the world wvery rude for when you
grow up and god help you when you have kids, 'cos they're going
to be worsa. What did you think of thae?

Joey _They would'nt. They'll be ocutspoken. They wouldn't be submissive
fucking twits. They'll be outspcken, upstanding sort of people
If any of my kids are like this, here, I'll be pleased.

It is during the stage of differentiation when the individual joining the ‘boys®
first develops an analysis cf his social positicn viz a viz the school and the
pecple in it. The teachers are trying to enforce pz=tterns of beheviour and standards
which are seen essentially as impositions. The other kids of his own age -
the 'ear'oles' -accept these standards, collude in their maintenance, and judge
their own worth and progress with these official measures.

A value laden social map of the schdol year smaerges conm which virtually
everyone can be placed.

Many things which were confused and uncertain before - whether to speak
to 20 and so, why somebody has always attracted you, way someone else has always
been faintly boring - Lecome clear in this stage of 'eoming out'. This social
mappiug was very much more 2 product of the self- elected 'boys' group than it
was of the indicated 'ear'cle group. 4Hzmbers of the conformizt g-cup had a less
developed sanse of what divided paople, and reacted oora on the individual basis:
dislike of being called 'dozy'; resentmeat when ‘troublemakers’ stopped the
- elass working S@mootaly: jealousy of the social and sexual accooplisbments of
certain individuazls. The very nature of the title, 'ear'cle' wich its connotations
of passivity, absurdity and inexpressivity - to the 'boys' it sean=d that tha




‘earholes' were always listening never doing - indicates quite clearly which
group was doing the signifying of the social landscape. The conformist group
did not generate any counter terms to either identify, or evaluate differently,
the major social groupings. Argot generally, and specific usages of conventicnal
words were the product of the 'boys' and decisively not of the 'ear'oles'.

The research was focussed upon working class schools, so, at least in this
context, there were no systemetic éifferences in the class background of our
two groups. Thera was certainly, howaver, a difference in the kind of aspirations
the two groups had. The 'ear'oles' were likely to be academically motivated,
interested in going on to do C3Es at the end of the £fifth and very careful about
their choice of subjects. The 'boys' were not academically motivated, ware much
less interested in taking CSEs, chose particular subjects on the basis of the
"easy option®, and regarded their final year at school, if not 21l those years
beyond the point at which they had learned to read and write, as a waste of time.
There was some evidence that the parents of the conformist group were themselves
more conformist and that they took more interest in the pregress of their chkildren,
were less fatalistic, protected them more and were more likely to have plans
for their son's futures than the parents of the non-conformist group.

What was the nature of this lively, creative culture for which we are claiming
some autonory — an actonowmy which is usually denied or ascribed only pathological
imsortance. bz

Most essentially this counter culture was organised around the colonizaticn
of symbolic spaces within the school spaces left unpatrolled by the school or
polyvalent in themselives. The natura of this colonization was an introdection
of meanings and a sccial ambience which subverted the school and its chjectives
on the one hand, and established a living and practical ascendancy over the 'ear’oles'
on the other. This involved the development of a system of practices, and a
set of evaluative criteria, cpposed to those sanctioned by the staff and aimed
at the maximum distancing from, and ridicuiing of, the 'esr'olss'. Thera were
many elements within this cultural prograzme.

: As the most visible, personalised and instantly understocd element of opposition
and ascendancy clothes had great importance to the 'boys'. The first sign of
a lad 'coming ocut' was a falrly rapid change in the appearance of his clothes
and hair. The particular form of tiils alternative dress is determinsd by outside
influences, and in particular by fashions current in the wider symbclic system
of youth eculture. At the moment, and for the schocls wa worked in, the "hoys '
leck would include longish well groomed hair, platform-type shoes, wida collared
shirt turned over waisted coat or denim jerkin plus still cbligatory rlared trousers.
Whatever the particular form of dress, it was =ost certainly not schecl unifornm,
rarely included a tie (the second best for many Heads if vaifore can't be enforced),
and exploited colours calculated to give the maximum distinctien from institutional
dratness and conformity.

]

We should also understand from this discussicn of dress that it is no accident
that much of the conflict between staff and -tudents should take placaz on the
Grounds of school uniform/casual drass. To the outsider it might seem a fatusus

| argument about differences in taste. Copcerred staff, and irvolved kids, however,
. know that it is a continuing tussle sbout authority, a fight batwsen cultures,
and ultimately a question about the iegitimacy cf school as an instituion.

| If marner of dress is the maip apparent cause of arogwment bherwsen staff
ard kids, smokxing is the next most apparent cause of discontant. Avain we find
? ancther absnlutely distinguizhine charaectarisciec of the 'boys' against the 'sar‘oles

The majority cf them smoke, and E2rhaps more inportant are seen to snoxe, Taste
is great pride taken in having the covrage to walk right up te the school gate
el e = - = £ L] = -
sAaoring, stub the cigarette ouz ard then walkX in. A great deal of ctime is typically
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spent amongst the 'boys' planning their next smoke and 'hcpping off' lessons

' for a quick drag'. And if the 'boys' delighted in smoking and flaunting their
impertinence with a little white stick, it drove staff absalitely crazy. Thers
were usually strict and fraguently publicisad rules about smoking. II, for this
reason, the 'boys' were spurred, aimost as a matter of honour, to continue publie
smoking, the staff were incensed by the brazen challenge to their authoricy.

Of course in a very typical conjuncticn of school based and outside meanings,
cigarette smocking for the 'boys' was, as well as being an act of imsurrection
before the school, also an attempt to associate theaselves with adult values
and practises. In the attempt to build an autcnomous system of values and rewards
within the school, the adult werld, specifically the adulc male working class
world, was turned to as 2 source of materials. This was obvipusly the case with
drinking. Manifest drinking was an even more d=cisive signal to staff, than
public smcking, that the individual was ceparate from the school and had a presance
in a completely altsrnative, even superior and more wature, mode of socizl Lbeing.
If a lad was going to smcke and, in particular, drink this dig anyway put certain
adult type responsibilitiss on his shoulders because he had to pay for his indulgences

‘This led to part-time work as well as other practisas we shall come to later

and the whole experience of confronting the working world - wnich was itself
maturing -from the nesd for money. 2gain a distinguishing featare of the "hoys'
from the 'ear'oles' was their much greater likelihood to have a part-time job

or to be seeking one, and to recognise that there was a logic in their cultural
choices which extended to quite firz adultlike commitments to a high income flow.

These were the physical items around which social practises and rituals
accrued. Forms of interaction and socizl interchanges were devaloping 211 the
time, however, tc fill spaces left by the teachers or uwon from the teachers.
This was a moving feast, in which sta®f could win temporary reverses, and in
which the 'boys' were always on the look out for new chances.

(In a discussion on staff)

Joey Oh, we was loyal in the first few days, but when we got in to all
. the things we knew we coulé do like, all the little cracks we
could get up ko, then we started playing vp a bit, and they started
getting, e'nm..

Fuz=z That's it. We was used to an easy life.

Joey The first day in science he got, he says, 'if any of you want to
come back till five o'clock lads, do some experiments ...
We all fucking pissed curselves day'c we ...
He thougnt it was going to be, like the year before, we was ail
going to be, like, wanting to do it. ;

The central problem for the 'boys' whether during activity that was enforced
by teachers, cor guriag pericds of inactivicy won run from the teachers, was to
defeat boredom and thread a vital human involvement through tha dry institutional
text. Even in the mozs controlled situaticos they would find some svbversive,
potentizlly amusing activity. '

The really central thing about the ‘bey's' culture, however, and the major
way of overcoming boradom, was 'ro be within your mares® unsugervised by staff.
¥When the Jroup was Logether there were alwavs things to do.

Joay W2're getiing io know it now, liks Wa're gettin) to kmow all
the cracks, liks, how +o get cut of lessonz and things, and we

know wiere to have a crafty smoks. Yoo can come uver here

(The Yeouth Wing) and do summat, and er'm .. ali your fiiencs

dre hera, you know, it's scort of what's there, what's alwayes going

to be there for the next vear, like, ard, you know you have to coas
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.to school today, if ycu're feeling bad, your mate'll soon cheer
you up like, 'cos you couldn't go without ten minutes in this
school without having = laff at scmething or other.

PHW Are your mates a really big important thing at school now?
- == Yeah ) . =
== Yaah .
== Yeah
Joey ; They're about the best thing actually.

Spanksey You like to come to school, just to skive, 'cos you get bored
at home. VYou'@ rather come here and sit in the Youth Wing or

summat.
Joey (-.) You'm always locking out on somebody (when skiving) and you've
always got something to talk about, .. something
. PwW So what stops you being bored.
Joey Talking, we could talk forever, when we g2t together, it's talk,
talk, talk.

An important and striking element of their interaction centred on a particular
form of joking, kidding language turning on rough practical or physical humour.
It was guite common for one individual to be plcked on, ribbed, have 'the piss
taken cut of him', '"kidded' or sometimes viclously needled for long periods.
Cften it was the same individval who was picked on repeatacly for the same kinds
of things: his supposed stupidity, or alleged sexual pPractices, or some eccentricity
of clothing or appearance. Language generally was much 'coarser' than was commen
amongst the 'ear'oles' and seexed to make much more muscular use of local dialect
and specifically generated argot.

All of these practices whether apparently cruel, or cbviously supportive,

went to make the group in to a cohesive social whole with a frisson which made

the 'boys' special. They had real cultural skills - conversation, repartee,

quick wits, style, confidence - which were lacking frcm the "ear'oles' and decisively
marked them out as a force on the cultural landscape .-

The particular excitment and ‘kuodos of beionging to the ‘boys' came from more
anti-social practices, than these. It was these more extreme activites which marked
them cff most complately, both from the 'ear‘cles’ and From the schecl. There was
a positive joy in fighting and in talking about fighting ard about the tactics of
the whole fight situation. It's interesting that many of their important cultural
values were expressed through fighting. The solidarity of the group becomes
perfectly cbvicus in the fight situation, the importance of gquick, clear and not
over-moral thought comes out time and again. Most of all - and theras was a kind

of bravery in this - the fight puts you at risk and tests your conviction to batray
conventicnal morality and upheld with a curlous kind of honour, an alternative
convention. It wasa in fighting with its own politics, dangers, scaras, strange
codes and illicit joys, that cre was furthest from the reach of the school, most
Joyous in your celebration of truly independent and hard-won skills, and most

Sure of mastery over the ‘ear'cles’ and these of similar “endancies.

PW Waat do you feel when yeu're fighting? (..)

Jeey (..) It's exhilarating, it's like being scared .. it's the
feeling you get afrerwards. T know whac I feel when I'm
fighting.. It's that I've got to kil him, do your utmost
best to kill him. '

PW Do you actually feel frightaned when you're fighting though?

Joey Yeah, I shaka before I start fighting, I'm reallwy scarad, but
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once you'm actually in there, then vou start to co—ocrdinate

your thoughts like, it gets better and better and then, if you're
good enough you beat the geszer. You get him down on the floor
and just jump all cver his head B

{'Illi}

PW (..) After you've had a fight -.. How do you feel then?
Spanksey Shaky

Bill Funny feeling, don't vou, sort of shaking.

Joey = It's all according, if you beat him, forty feetr tall

- Yoah

- You always do
= They might get the police or summat, or a kig mch.
- No it ain't that

- Can't explain it, you're just shaking, naturally, you know.

The other main activity amongst the 'boys' which was guite beyond the
conventicnal register, was stealing. Theft was exceptionally widespread both inside
and outside school. Agein what comes through mest strongly is the 'boy's' secret
and delicious joy in defying authcrity, celebrating their own values, and most
important and confirming both, gettiaz away with it. Tneft is clearly aiwmed
directly against authority - especially if the theft, or what is very closely
allied in this sense, vandalism, is acainst the school - and also an action quite
beyond what the 'ear'ole' would even believe possible. That theft also brought
extra money was an added, real and concrete advantage - sometimes the apparent
iniating cause -wwhich fitted in especially with the peculiar needs of the "boys’
for extra cash for smoking and drinking. The 'ear'cle' neither had the need
for extra cash, nor the imagination toc overcome the conventional wmorality, nor
the quickness and smartness to carry through the ceed. Altogether, though ia
-a risky fashion, theft susmed up zany of the 'boys' values, attitudes and most

_quired skills.

PW What interests me is why you do it {(theft}, what's enjoyable
about itz .
Bill It's just hopeless round ﬁtrc, there's nothing to do. Wnen

you've got money, you krow, you cen go to a pub and have a
drink, but, vou Xacw, when you zin't got mcney, vou've elther
got to stop in er just walk round the strests znd rone of then
are any gosod really. S50 you wzlk arornd and have a laff.

Joey "It ain' only that it's enjoyahls, it's that it's there ard yocu
think you can get away with it.., you never think of the risks
You just ds iz. If thert's an opportunity, IF the deor's open
to the warshouse, you'm in there, seaing what vou can thieve and,
then whon you cose out like, 12 veu don't get cacght immediately,
when you come out vou'm really happy like.

Bill 'Cos you've showed the cthers you can do 1%, that's cne reasen.
Joey 'Cos you're defving the law again. The law's < big tough authority
like and we're just litcle indivicuals, yet we're getting away wich
= it like.
owasd
Joay You do anything yom can here to, you know, go against them

=¥2ll, T m=an, you vendalize books.
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Spika Yeah, you smash chairs up, take the screws out of..
Joey Really afterwards, you thirk "Well, stuff me, our old lady

: paved for that lot out of taxas"', t at the time you're doing it,
: you don't thirk and you don't really care.

BW But do you think of it in the same way as smashing bottles or
| thieving?
Joey It's cpportunity, getting your own back on the teachers when

| you're cane or something. If you think, if you can get your
cwn back on hin you'll do sayrhing vou can (..), Revenge, sort
of thing, gettirs revenge.

Spike Peper, you nick & lou of paper.
Bill Exercise bock3. Yeah, we' bad about twelve packets of them.
EdCie Pair of earphones, the other week.
Spanksay From school?
Eddie ¥eah
<)

Essentially we can see the 'bov's' cnlture as a separate angd inforwed domsin
set over against the school and its formalised, @istant logic. This domain
was specifically and iwmmediately responsiva to their feelings and atritudes. The
rationality and importances of living out your meanings within this domain with its
distinctive ways of evaluating angd acting wvas just assumed by the 'boys'. 1t noeded
ne justifization cr axgplanation, though to many teachers and 'ear'cles' even its
existepce was not all that clezr. For the ‘boys' there was what amcunted to a gencins
confusion about how it was possiple to survive school without its help.

Having understood the central importance of the 'boys' culture, its relation
to school and to cther groups, for the working class non-acaderic boy, it bacomes
possible to make much more senss hoth of hcw official communications were received
and how the non-academic iadividual made his actual job cholce. All official
communications about careers and work were importantly filtered thrcugh the group.
By and large what might be terzed as the Zenotod pessage from teachers and careers
officers was most heavily filtered. This was the manife=st contenr of particular
icommunications concerning either the practical detzils of specific joks, or goneral
3 iCiples about the best form of agproach to Wark. Unless an individual had
eady decided o do a certazin spacific job, Information about it was simply
taken in. It was corfainly a2t true that new icfcrmation was fed in to rationat .
grid system which mat-hed Joo profila wilh stility profile, or life styie/job/ambition
profile. If things wers rezentared, they were picked up Ey some highly selective
living principle of the counter cultural schooi aroup. What is ranembered after
areer's films and ceresrs talks ie cartainly not whzt the producers hope to
it on, what thay seem =g oft

~ienl tD assemo are eager, youug minds.

{(on Carsers films)

Pexrc I wonder why there's never kids like us in films, see whar their
attitede is ts 1£? What hey'm like and what we'm Lika.
P9 Well, what sort of kils are they in tha films>

Fuzz Rl ear'oles

Perc All goody gocdies

will No, you can tell they've baan tz=id what to zay. Thay'm prchably
ALt Sooe 2otirs zohool o nmpiat ¥ rRucw and the Suptu lunily to
do this jeb - Fila Carewr. iar ciher kids, and you've gotia cay

this, wait for pour cue, waie ©ill he's finiched his lines.
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PH I pean how can you tell that?

will | Well, they're just standing there, seem to be just waiting for
'Im to say it, thea ..

{----]

Spanksey Another thing I think thev try to con you into. They were saying
| to be a toolmaker they were saying 'Now her='s a lucky cne, he's

going into toclmaking without no qualifications'. The next minute

| ‘Now here's ancther lucky "un, h2's anocther whose gone into
toolmaking without no qualifications®, I think they're all trying
to get you in there.

Information that was given to the kids concerning what might be thoucght of as
an idealogy of getting a job, and of getting on in a job, was either blocked,
interpreted in tc unrecognizable forms, or simply inverted.

{in a discussion on Career's sessions)

Spanksey After a bit you tek no notice of him, he sez the same thing cver anz
over again, you know what I mean?

Joey We're always toco busy fucking picking your nose, or flicking paper,
we just don't listen to him. -
fasacd

Spanksey He pakes the same points all the time.

Fuzz - He's always on about if you go for a job, you've got to do this,
you've got to do that, I've don= it. You don't have to do none
of that. Just go to a place, ask for the man in charge, nothing
like what he says.

Joey Its ridiculous.
PW '~ What do you mean, in terms of what qualifications you may need?
Fuzz Qualifications and everything, you don't you just ask for a ich an?

they give you the jcb.
{...)

PW (..} They were on about how good it was to work haré and try to
get on (...)

Will "Tis when vou're older, y'knocw, if you can't cocpe with the jci, bat, ..
like, too hard for yer, 2rd wanna si* cown and just tell cther
blokes .. when you're younger ... ‘'cos the pay gus down once y=u
ge uvp with some johs.

_ Some meanings concerning work di€ get through these cultural processes and thece
Were what might ke called the connoted messages, or latsnt information. Often it was
not irtended to transmit this information. It concerned such things zs the general
ambience of working life; a fascination with procaseses and sachines; the apparent
imelessness ang inevitability of ingustrial organization; the arcyiced competitive
ature of the world of work aronrd the ccrner; the hardness and givenness of

Wustriel work which jus. seems ts be In the narure of things, the insvitebility of
ving to get an dnrewarding job. These meanings did penectrate cver thie long term, and
SSIRTSXced cartain pecspuctives which were already forming in the group akout trne worlco
£ work. It was oot mzant to be paro, and was not received as part, cf Lhe geaeral
el which was preserted fcr a raticnal caresr's cheice. Tt cams from the sheer
235SUre to a vast nurber of films where working class pacple were s5een WGrking,
the apparenciy bewillering vavicty of specific facis of jobs avallalle,

..E_.,..



from film of nachinery moving with a cameraTan's instinct for thas compuisive,
from the teacher's impatience, from his implied or real flashes cof departure
from the impartial professional consultant’'s line - 'it's z hard world thatr doespn'e
owe you 2 living and you'll soon be on your own in it, sc wake up and find a job!
]

Actual jsb choice for such individuals was cnly rarely btased on the materiale
supplied by the agencies, although tiley did act, sometimes, as useful intermediaricos.
Indecd the most impertant finding of the rasearch in reilation to job choice is
that it may well ho confusing and mystifyinc to pose the entry of ungualified
working class kids in o industry as a gquestion of particulsr job choices.
Considered just in cne quantum of time - the last months of school - individual
jeb choice does ind:c2l seam random and unenlightened Ly any rational techrnigues
or ceans/ends schemes. This is the main firding of previous work on the schesl frrark
transition, a findiag which wa accert and have raplicated curselvas. However,
if one tzkes a longer time Span, and looks not so much at individual job cheica
but more at basic ground shifts in the whole pattern of what is expected from
a working life, and what scrt of work fits in with a whole constellatinn of attitudes,
practices, activities and values which are developing in the much broader sweep
of ths social group and its cultura, then cne finds 3 mors intelligible pattern.

To start with, a siaple but prefoundly important point, the division between

the 'boys'/'ear'ole' cultures is also a divisicn between different kinds of Future,
different kinds of gratification, and different kinds of job that are relevant

tq these things., Those differcnces, mOrmOver, are not random or unconnected.

On the one hang they arisa Systemmatically from the intra school roup cppositicns,
and on tae other hand, they relace to quite distinct job groupings in the post
school situation. The ‘ear'oles'/'boys' division Lecumes the skilled/unskilied
and white collar/blus collar division. This contineity between specifically
school based informal social groupings, and occupational groupings outside the
school is of profound significance for us. e 'boys' themselves cculd transpcse
the divisions of the internal cultural landscape of the school onto the fotura,

and onto the world of work outside, with considerakble claritwy,

{in a discussinan on 'ear'ocles®)

Joey - (...} We wanna live fer fow, wanna live while we're youny, want
money to go ous with, wanns go with wemen now, wanna have cars now,
and er's think aboutr five, ten, Fifteen Years time when it comes, but
ather pecple, sav pecple like the ‘ear'oles’, they'm getting their
exams, thav'm working, n2ving no social lifa, having ne fun, ang
they're wairing for £iftsch Years time when they're pecple, when
they've got marricd and things like that. I think that's the
difference. we are thinking about pnow, and having « laff now, and
they're thinkirg about the future &nd the time that'll ba best for
'em.

{i-!-'l]

Joey I think they're (the 'ear'sles') the ones that have got the proper
vicw of ]ife, thiey're the anes that zbide oy the rules. They'rs
the civil servant types, they'll have 'ousss and everything Lefore
us (...) They'il be the toffs, 1'11 say they'll be the civil
Servants, toffs, and we'll ko the brickies and things like tia:.

s

Spanksey I think that we.., rare or less, we're the ores thar do the hard
grafcing but nor then, they*ll be the ocffica worksrs., (...)

I ain't agt rx axbitiong, I dea wanna REVC ... T juSst Want Lo
have a nice wage, thar ‘ua Jest see me through.

{....)




Joey - I don't say it's wise, I say its better for us, people the
likes of us, we've tasted, we've tasted, not the good life, we'vwe
tasted, you know, say, the social 1ife what you'd have wnen you'ra
oldar. I think we just like it too auch, I knov T do anyway, I
don't think you can cut yourself off from it now and do an
apprenticeship and all that ... and no: have much bread.

Not only the opposition between these two main qroups, but the internal
development of the 'boy‘s' culture provides located and deeply influential guides
for the choice of final job. For the individual's affiliation with the non—-ccafornist
group carries with it z whole Tange of chanages in his attitudes and perspectives, ang
these changes alsc supply cver %“ime a more o= less consistent view of what scrt of
people he wants to end up working with, and what sore of situation is going to allow
the fullest expression for his developing cultural skills. The located 'boys’'
culture supplies a set of 'unofficial’ criteria by which to judge, not individual
jobs or the intrinsic jovs of particular kinds of work - indeed it is already
assumed that all work is more or less hard and unrewarding - but generally what
kind of working situatiorn is going to be most relevant to the individual. It
will bhave bto be work whe-e he can be opsn about his desires, his sexual feelincs,
his liking for 'booze' and his aim to ‘skive off' as much as is rcascnably possible.
It will have to be a piace where pecple can be trusted and will not 'creep off’
to tell the boss about 'forecigners' or ‘knicking stuff' - precisely where thore
were the fewest 'ear'cles'. Indeed it wouid have to be work where there was
2 boss, a "them and us', which always carried with it the danger of treacherous
interpediaries —~the landscape would need to Ee familiar in this sense. Tt weuld
need tc be work whare the self could be separated from the wark task, and valuc
given to people for things other than their work performance - the celshraticn
of those independant qualities which precisely the ‘ear'cles' did not have.
It would have to be a work situstion where pecple were not 'cissies' and could |
handie themselves, whors ‘pen-pushing® is looked down on in favour of really
‘doing things'. It weuls have tc be a job where you could speak up for yoursels,
and where you would not be expected to be subserviant. It would have to be a
Jjob that could pay good reonev fairly quickly and offer the possibility of 'fiddles*
to support already acguired szeking and drinking habits. It woulid have to be
@ job, most basically, whers people were ‘alright' and with whom a general culturzl
identity could be shared. It is this human face of wWork, much more than its
intrinsic or technical nature, which confronts the lad as the crucial dimensicn

Oof his future. In the end it was recognised that it was specifically the cultaral
version that made any job bearabla.

lon the imminent prospect 6f work)

Will I'm just dreading the first day like. Y¥Y'know, whc to pal up with,
an er'm, whese the ear'cles, whe'll *tell the gaffer.

teae)

Joey (..} vou can aiwavs mok ir enjoyakla. It's only you vhat makes a jck

unpleasant. .. ¥ =msazn i€ you're tleaning sewaxs out. vou cap have
YoUur mowments lika. Mot every job's enjoyable, I sheuld think.
Foredy's got a jeb they like unless they're a2 ceradisr or something.
but er'u.., noc jon's enjovable 'cos of the fact ihat vou've got ts
cet up of a marning and go out whan you could stop ia bed. I think
evary job's g3r, 3= a degree ol unsl ANLRES3, but it's up o you
to mek, .. t2 puch that unpleazanines

and as picasant 25 possible.

In all thesa wavs then, the

'boy's' culture provided criteria for the kind of
the laad 15 destired for - Proicalle manc:) and sogl-cxfiliag work. BHecause
o e = - F
€Xitexia arise frow 2 eulturs, aud Pacauze that o

Ta
. chool basad culture also ha
oMd simitaritiss ans centinuitics with thie culture of the work place, thers i

Ehe Fyrtho- resels that opnce the kids jJet on o the factory tlosr, they

=
=
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recognize a great de=zi-: thé? feel at home. They'va had experience of work anyway
very often through part-time jobs, and they are immediately facilisr with many of
the shop floor pracrices - defeating boredom, time wasting, heavy and physizal humous,

What are the implications of all this for the sc-called 'transition from school
to work' of working class unqualifi=a school leavers. Firstly, the most profourd
transiticn thesz lads ma%a is not the pericd around lszaving schocl and entry intc
work, it is his entrv inis the dissi-otive ran-conformist groep ang its eniture within
the schooi, and this transition mav cocur anywhere batween the second and fifth yoars,
Secondly., With respect ro the:ir lang tern develosment of a rense identity viz 2 vie
the work situatica this kind cof edarticn has mare relevance than the official
rationzlity of individual ich cheoire and means/ends schemes. Thirdly in relation
to the basic cultural grousd shift ang the development of a wholezzie and comprzbensis..
view of what is sxpocted from life which thoy aras oxseriencing, particular jcb choice
does not mattor too much. Indoos we may sea that with respect tE‘;EE_Erircria thzs
located culture throws up, Fost manual and semi-skilled johs are the same and i+
would be a waste cf time to u=a 4o erovided, middic claes qrfﬁz ATE355 them to
find material differences. Arn far as their actus! work content is concerned atl
these jobs may 211 ke experted - be monotanous and arducus, so what matters
every time is money and the porsihilities of = cultural invelvement and diversion.
Although the caresr's programme imbues the 'boys' with something aof the sence
of thke range of johs and the importance cf choosing between them, it's claar
that beneath the surface the power of rhe cultural process I am F2inting to,
takes hold. ZEwsn it it's net explicitly verbaliz~d, from the way many of tha
kids actually geot jobs, and their cala expectatica that their jobs wiill change
a lot, they do rcc bascially make much differentiation zetween jcks - its all lzhour.

{In a discussion on the jcks they had arranged for when they
lefr) '

Perc I was with my mate, Joha's brother, I went with "im to 8E, ..
he wanted a job. Well John'e sister’s boyfriend got 2 joh at thie
place, and he sez o Allan, he sez, 'Go down there, and they mizhe
give you 2 job therc', znd he went down, and they s=z, ‘You're

3 g too old for training, ' ens he's twenty now, he s=z to Allan, he ez,
"who's that out there®, and he =2z 'ope of By mates', he sez, 'docs
- "~ he vanna job' and ho sez 'T dunne'. He sez er'm ‘ask him'. Ee
= comes out, I went back in and he toid me about it and he sez,

'Come back beforz you leave if vou want ft°.

izt you deiag?

e Perc Cazpentry, Joiring. &rd 3 mouth a0 I went back and, well, nos a
1 Tenth ajo, a few weeks ago, arnd! I secn him.
L 2
PW Well, that was a connlets accident really. I mean had vou been
thinking cf ioinery?

B Perc Well, you've only oot in g0 and ses pe woodwork, I've had it, 1
b & L2 ain't done wossuork for PATS.
re
el . e e

s
b1 g fin a discussicn of their futurs]
™
- Eddie I don't think ary of us'2) hava one 4cb and then stick to it, none
U of us. We'll swon arouad.
T

" Spike

i% wons nare o Jwia 't in, oen't 3tichk to oa

3 B - : )
B CHELELY it §s ciear rhar —2se lacs veluntarily chaos: “o enter the factzry
b i at ﬂ'hj.s ace :':.r[?.h".il,‘_}‘. 'E-‘ﬁr,:_.ﬂ'l;iil}r AE Lherwr ays giA00] Py fleir r!ifli-':"-.. A
e out, of scho-i. Just as the 'hov's' sohical Cultur: was not a reflex of

-
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defrat, 50 the ertry inmo the lower grades of facrory wark is py v mRans percejves
as dereat, failure or second kest. This fact is of the feliest ziynifjicance
e =

for us if we wish to stuay and understund forms of socisl stabilicy, and strfetegiss
for changing saciecty.

Perhaps suprisingly, then, this suggests that thers is no pacticular preclen,

I L2 £ ag

at this 2ge anvway, in tha transition of the'majority of working =lass kids wirhopt
paper qualifizarisns iats work. That.is providing the iobs zre availakhle which
is much more questicnable now. Whore jobs are availshle, it iz oech more 1ikely
to be the conformizt worxing class lsde with some, thowgh not partieslarls ni
peper gualifications vha experionce grave doubts and prazlems. They
to face the rigouars cof the factery f£loor and relecively unskil)
the cozmpensatisns of a cultaral involvemenrs., ~t is here that
*problems' of the "fransition from school to werk?,

Pifthly, and msosec steculatively, we may undcrstand from all this scmething of
the nature of tha wislter working class culture.,

The opticn of affilitation with a cultura graup, and a
cpportunities through the criteria thrown up by this celture,
richer and saner form o adastiosn *o an unpleasant, unrewardin
working situztion, than a zore considered task-arientatsd forn
nave exposed in the tleoakest possibie manner the rzal bankrvepcy of o
Jobs available. For the working class as a whole still does face ha

rsh conditicns,
and the performance of wark which Ly no stratch of the imagination could be Lhoughs
of as rewarding. To face such work 'mrelieves by a eultural involvenont or divers MY
and armed cnly with aidd'as clase critaria which merely confirem tke awfulnecss

of the situation, weuld certainly nct be & straregy for survival.

In this sense it is possidhle to ses the development of non-coenformise grovos,
and counter cultures in the schoci, as a recognition -~ sometimes cloarer than
the teachers - that the rzal conditicns of work faced by work

%ing pecole are s
fairly grim and - for themselves - unrewarding. The beginnincs of experimenta
with accomodative and adzptiva cultural practices in the schucl - themes which eme-ce
‘=uch more fully and are the clearnst charzcteristic markings of the wider werkin:
class culture - show us the inter-cocnnectedness of working class thezes and the way
'ip which they are articulated, cften invisibly in the particelar cass, arourd questions
©of rescuing self respect in an cprressive situation, and generating zlternative
and oppositicnal modes of being from sparse materizls,

What we can draw 2ot of thesc gen2ral tonclusions for Lhe Specific work of
Caraers teachers and cfficers. 11, in ere s=nse we have to ba pessinig

The profound nature of the involvenznt of hasic cultural proceszes with the strueturae
©f society, and its cla-s formaticns, make sny simple panacsza imposzible. These

S will not ke chan-ad Sy small numberz of well meaning people.

Or the other hand, we can maks some sp

agestions.
ther= are reaj and identifiable precesses at werf, whc

LN A
SERSe of their future -nf (hcose a joh.

Alse these progccsses withoot siecuring chen Ly an
©f ends/means and Tureticnal rationalizy. Tt mi
ene and aid e ezl Ernocessoeg af cear

2l covnselling —~wine of view,
real cultueral

AE the end of the d=
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out of problem ecases, is not 2nough. Ia the roeflex moment of your awareness

of the responsibilicy <f b2ing an intermﬂéilrv. 1t mey be Lhat you r=cognize

a duty o tne kide, =5 well as to the em"'cfﬂ-h, 'which goes bevond simple odvice.,
The cultural adaprion to wWork whichk we've tecn locking at is partly a response

to the poverty of the kind of work which is awa’ting these kids. Thus it may

be that ySu: think an acceptance of the status gus - ons possible reading of this
research: 'Thuey're Jdsoing alright by themselves', - does not go far enocugh. What
should pezhiaps Soncern WS 15 an attempt “o inprsve +he chijective conditions of
many working joks.  As woll as the guoestion of guidance, we might alsc be concezned
with guestions about the guality of th2 icbhs fazino those xid=: the degree of
control they onjoay in them, and the possibiliriss of materially impravring we sERking
copditicns and prupsects.  And this is not zirply a gquection <f rewards. Many

of the xids we hava benn considering will earn reasen=hly high wages — hicher

than teachsars' wases in many casce. L i5 glex & guestion i h“¢tr ol and power —
wnat scope workers hawve b oontrol chelr ows destiny in any woarthwhile sense.,
pltimataly, of -ourse, this is a pelitical guasticn, and i€ all the courses seen
arducus this iz pnot, a r=zasn for shirking an answar.

1f that seems grand and bzyend the scope of teachers, it is possible o
locate some of the suestizgne in che schiocl. I7, as we've argued, the counter
school and shep floor ouiture lie pavallel it is poscible to argue that they
must share scne of the saze determiiants. The comaon impulse is to develop strategies
for dealing with boredoa, alienaticn and lack o€ crntreci. Part of the argument
of this paper hes becn that %ids ses - often Lotter than the teachers - the poverty
and ineguality of the reloss which awsit them. It nzy alsa ba that - reading
from their culturs and behavicur if nct frou ipeir werds — that they sse aspects
of the natur= of taer schaol more clearly thaa teachers. -That, on agpareatly
immovable issues of authority and syllabus, tha schesl is gore gezred to itz
ow:y helrarchies, and tc its own profassicnaiiss, than it is to their own resl
condition a= thay experience it. Even the prugressive rubric of egual developmant,
child centred teaching, fres exprassica, mey e seen af a professional flirtarisn
with vEcpia, rathar thanp a3 real commitment to the kids which reccenises th
the inequality of their origin, and the ineguality of their destination. It
is utopian indead to play with idealistic cuncepts betwesn thess two points.

A real commil=ent to an Improvement of the lifs chances of thase kids might stare
by taking a ccld, clsar, losk at the school, its orusnisation and chjectives, '
In what way might thz kids be given mors contrel here, =z that they ray expact
more, and fight for more later? Do Co they ses an Ifrejuality of roles here between
Staff themselves and betwzen staff and pupils, which teaches them only too well
what to expsct later’” #How mighe their real necds be rasponded ta, rather than
Berely those which are Ieft after the ancdvas processing of institutian and profassinn
alism? What would serve theze kids hast in their future, ¢ ehelr stivggole

o fight for more contral and taoening - gooi bosic iiteracy, a clear undézrstanding
Of their own history and their = iiavement and basis
Powsr cof the workino : j individual gevelosmanc
and expressivityr  1; nernissive schosl razize - Leill! soncealing sncients
&uthority structures - hess fitted to cpproasi. the real nceedz of the kids?

These ru2stionns are posed hera ealy, %9t this i=s not t= sugjest that thers
are facile or accoptable-to-all salutisns. Dut it is to suggecs thar if the
Problems of ssciLty and industry ‘out there' e o large o cope with, the
S€heol may be seen as a microccsm of that zociety, and a vit:l prearation jrourd
for that society. The school is neithes too Jazge nnT top re-Liiag
change - at least in swall stages. Ceveainly it zay Le part of vour vesponsiliii
to decide in which ways you would like to change AVENUAS aTs CLen Lo
¥Ou in order to krinj this about.

b

'.:'

BP.E: willis,
BLrmingiaam 1’13#}:‘51!’.\!

(UCtobey 1575

Lal
¥




(i}

BIEBLIOGEEPHY

Educa*ional
i LR L

J.A. Halseoy et al., social Class and Educational Cpportunity, Heiremann, 1335

J.B. Douglas, Hcme and School, MacGilo-n and Kee, 1964
———= AbkS sthcol

G. Jahoda, Job attitudes and Job cheice among Sacond2ry Modern School Leavers,

Qce. Pesychnl., 2%, 13552,

M.P. Carter, HBome Schcol ard wnrk., Oxford 1982

J.B. Mays, Growing ue in the City, Liverpocl ULP., 19862

The Crowther Report, 15 eo 153 H4.M.5.0., 13582 (sectizn en "the rocl of
ability*)
-;(‘h.{:ﬂl to workx; Athlor.

J. Maizels, ﬁﬁu?n'—rr, neecs and the transition Fyes

Pressg, 1970.

M.P. Wilson, Yccational rraferences of Secondary i=Sarn Schocl children;
Brit.J.Ed.Paychol . ,23,1657

J.B. Mays, Educaticn and the Ucban Child; Liverpos! U.P. 1962

B. Jackson and b. Marsdan, Education and the Working Class; R.K.P., 1562
H.?. Carter, Into acrk; Penguin, 1559
R.K.P., 1587

S.J. Eggleston, Sccial context oEf the Scheo

T. Veness, Schcool teavars; Mechiuen, 1962
Hationzl Youth E-ployment Ccuncil, wWorking Farty Repert, Future Dive lopmant
-of the Y.E.S.; 1365

C. Avent, The Schoal Counsellor and the ¥.B.2. in Lytten and Croft {eds.)
Guidance and cqun*e‘i*nj in British Schools, Edward Arnold, 19&%

K. Rocberts, From school to wark: a stwdv eof the Y.E.S., Daviad and Charles, 1572

Youth Emplovment XVI, 1964

J.0. Stovin, Too tle and too late, in

F. Musgrove, The fam iiy, Educaticn and Scoiaty, R.UE.P., 1965

B. Sugarman, Socizi class, values and hehavieur in scheools, in M. Croft {es.)

Farily, Class and Educatisn, Lengaan, 1270

O. Banks, Social class argd family life, in M, Croft, Ibid.

L. Pazl, The Transition <rom schiool to work, Industrial Welfz-o Corciety.

s

W.0. Lester-Smith, duczticn, Peno ouin, 19¢6.

.-nd

(Xa]
o
o

R. Pedley, The Cornrehensive 5

e

rstem. Fenguin

"I..‘l
I\.'I'

€. Benn and B. Simon, Salfwaw Trere, Peaguin 1

Schools Council, Toung sohanl legursg T.M.5.0., 1864

'Il"'I

T. Tapper, Young Peosrle and ﬁuciet", Falber 1971

J. Partridge, Lif

Mriorziarle Beponrt, The Youth scivics in Encland - Yales, HoM.5.0., 1960
el B - 1k i TR bl o ol
Hewsom Eepore, H41f cur Fus B.H.5.0.
Echanls Council Be %oin tne '70%s
E. Cinzhery ¢t al., Secdialicn.: CIEC: A0 EPSS0Ics te 2 ceneral thoory,
Coluskiz U=
E. Ginrbers, Czroor Eho reads 1o, ¥, vho cen = S rlid i

MoGraw=17i) 1] 1?51




5

R.C. Pucinski ancé 5.P. Nirs-h, e *s., The covragqe of change: new directions

vrag
for career educatisn, Prent-ce—ﬁalL 1971

J.A. Rhodes, Vocatinnal education-snd gquidanca: A svstem for the '70's.
Mercill, 1270 '

P. Walton, ed., Books about careers, Tnstitute of Careers Cfficers.

B. Heopson and J. Hayes, Thunrz_ané Practice of Vocaticnal CGuidance, Pergamcn Press

J. Hayes and B. Hopsca, Careers aducation gnd Cuidance, Heinemann

P. Blau et al_, Ceccupaticnal choica: a thuecretieal framewark, Industrial and
Labor Fajations Rawview, 1936

L1l

Association of Assistint Mistreszes in Secondarcy Scbﬂnlg. Youth Employment
o

and Car-sr? Eurﬁlf*ﬂé. Landon, nu_. Ass. Histrecses in Sec. Schools 1220

FErs. R. Blackler, achool leawsrz and the rutsice world.

Allen & Unwin

Confederation of Britiszh Irdustsv, 2nd cthers, Schools Council, Workinc
Paper No.7., B.N.5.0., 1246

P.P. Daus, A good start in life, Cambridge Carsers Research 2 Advisory Centre,
1958,

Iastitute of Careers Cfficsrs, Werk exserience in British Sccondary Schools;

Bromsgrove, Institute of Carcers folcﬂr:, iS71.

London University, Geldsmith's Ccilege, 14-1B8; ths educaiion of t“ﬂ_lbﬂrﬂ
schocl leaver, Bd. . Budge, U. Londor Coldsmpith's Collage, 1235

Nottinghamshire Education Committee, Eead Teacher/Industrialist Study Croup
RBerort, Hotts. Ejuc. Coma., 1950
Ty

E.M. Peprerzll, Psend. {Elizabeth Maud Brewin) What do they expect from work?
Industrial Welfare Society, 1%9c2.

Schools Council, The working world; record of an intensive course Zor young
school Icavers. Frepared by H. Ct.ripg.hm & A. EBiggins, London,
Echools Council, 1270,

T.D. Vaughan, Education ané vocatiorsl guidsance tocay, Houtledge & Kegan Paul,
1270 :

W.J. Bunton, Carsers gui i aprehensive sch s, Scc.BEd., 2,
Mo.3, Bum

M. Clerans, = ‘69, pp 40-4.

M.A. Jerrold BEo.2, June 68,

pp.15-7

educariens? ;:ﬁ wvooational informaticon

G.R. Kaback, A guidance servics;
for ecomomicallir disadvantacsd childron., lew Era, 49 May 680,pp.1d40-2,
Tha structure ©f corears' guidance in seccada v
schools. Vocational Aspect, 23, Syzmer 71, pE.55-7.

=y

K. Roberts, The crganiza-icn of educ:ticn and the azibiticons of school lesvers
a comparative review, oaparative Fdsc,, 4 Mar.G8, pp.87-96.

do. The You'n the prenzration of
school Isgwye oemployzent. | Yoos nay kenwcg, 22, Suczer VO,

o
pedi=a

A.G. Watts, of carecers work in schools.

{izy

.8, m__‘:‘r- n,. g

Hi- -'""'.‘ ;

.—.-..#._ —_—




i

J.A. Davis, "The Cerpus as & frog-yond™ in A,3.8. 72, 1%56.
ALD. Hﬁlle; apd C. Butterwn-ih, "Fesr infleences on lovels of occupational
and educaticral acpirations, 2l Coeres" 33, 1980

C. Alexanéer and E.G. Cazphell, "Fec niluences on agolescent aspirations

and attainments™, A.S.®R., 34,

D.B. Kandel and G.5. Lesser, "Farcatal and poer influccces on edocational
pians of zdaleseants™, 2.5 2., 34, 1343

C.¥. Brittaip, "Adol=scent chalcaz and Carcnial-paer cross pressures”, A.5.R.,

Social Order, R. 3 K.P., 1954.

Manchaozoer U.P., 19270

Q. nks e Sociolany of Faua-ation, Babsford, 1258

A. Morrisan

J. Partridog

=.C. Hughes

clety

acatemic effori®, in Sciool and

. E37L.

H.S5. Becker and B. Goer, "Latent Culture” in Schocl and Soclety, op. cit.

A.¥. Cicourel and J.i. ¥itsusa, Tha educstinaa! decisicon-makerz, Bobhbis-Merri:dl,
: L=
19h3

g "The social orgeanizatise of the high schocl and deviant adoles_wnt careers
in Schenl and Seciety, op,ciz.

J.A. Both, "The stwdy of czrser tipotables® jp Scvhocl and Socisly, on.cit.
5

« Cohen, Emazhing r &nd the s52cial conioxt of aspdiration.

f1. of Cusar,

uent workers, 3 vols.}, Cacbridge U.F., 1969

S.R. PFarker; Work &nd Leisurs, Paladin, 1973

2.F. Bernstein, Class, Codus arsd Centxzol, (2 wols.). R. & K.F., 197, 1973

F. Parkin, Class inequality a2nd Fslitical drders, Paladie, 1272

do.

3

oo,

T 15D
i Adortd

rlangs, Pengain, 1973

LT3

B0 g = &
rpoedal L L S, b

Liags, Ddnenenn, 31970
-
= alli, 5%,
] H Pt
bt T B 3 I_‘..,:._ Lizy 1-’ -
HatheTalr
-
= s




iiv)

A.v. Cicourel, Methcd and measurement in Scrioloay, Free Press, 1964

B. Glaser and A. Strauss, The Discovery of Grounded Theor», Wiedenfeld ang
Micholscn, 19:P2 3

P. Bamaond (2d)] Sccoiolegists at Hork, Doubleday, 1987

B.S. Becker ot al., Bove ip white, U.Chicaso F., 1961
et LS

M. Gluciwann, Closed systame 304 coen minds, Oliver and Boyd, 1964

S.T. Bruya, The Hudsen rerspective in scciolesy, Prentice Rall, 19:g

W.J. Filstead, Qualitatiye Methodolowy, Markhem, 1971

MzCall and Simmonus, lssues in particinant siscrvsticon, Addison-Yesley, 1959

Ll

H.K. Denzin, The Hesoncol Kok in Sociclogy, Butterworcths, 1970

do. (ed), Socciolojical Mathods, Busterworths 1670

E.J. Webb et al., Uncbtrusive methods, Randi-McNally, 19:a

W.F. Whyte Street Corner Scciety, U Chicaqe P., 1370

K. Polsky, Hustlers, Beats ang Others, Penguin, 1971
E. SCHCOL/WORK TRANSITION- EUBPIFMERT

J. Rayacr and J. Harden (eds) Cities, Comsunities and the Young, R.K.P., 1972
Co. Emality =nd City Schoals, Z.K.P., 1873

C. Banks ani D. Finlavson, Wﬁjlwé in the fecandazy Schaol,
Methusn U.P., 1973 g il = : a

J. Foré, Sccial Class and = ¥e School R.K.P. 1G&3

k 1W3Ellt. R.X.P. s 19732

E. King, S5chool Drgsrnizati

F. Musgrove, Patterns of
G.P., 971,

5. Marcus azad H. Rivlia ] n tirban Educaticn, basis Books 1570

? in Pnglish Educaticon, Merhuer

H.P. Dreitzel (ed.) "Childk : tion" Recert Scciolegy, Yol 5
Massillian, 1973, '

do. {ed), Recent Sosic

D.E.S. Caresers Flucation's S H.M.5.C.. 1973

K. Keddie [ad)., '."inlﬂ:l:_" :_ 2L Cultural Depaivarion.
Fenguin 1973 L

Rubinstein and Stoncman ; BT A Pancutn 1970
F. Beara and A. Wills =

I.. }_t_h' hefot - ﬂnﬂ E- . ,_5.3‘:\;:5' 19?[-'

A. Gramsei, 'The Pri re, 1972

—

E. Mar>x arnd ©. TS SES Wistard, 167

. Mazx, 3_._:.111{5:155_3','-. : |
P. Bourdicu, La Red

J. Dlamormats.,

M. Harris,

L. rlthusser, "f B n 0 cooin s

ESucation.
kb e L




