Pedagogical guidelines and sample activities for the teaching of Tense and Aspect combinations in English following insights from error-driven associative learning
1. General recommendations
a. Intro: different types of cues
b. The rarer TAs and how to approach them
2. Simple tenses
a. The present simple
b. The past simple
c. Contrasting between present simple and past simple
3. Perfects
a. Overall observations
b. Present perfect vs. past perfect
c. Present perfect vs. past simple
4. Progressives
a. Overall observations
b. Present progressive vs. past progressive
c. Present progressive vs. present simple
5. Future simple

1. General recommendations
In order for language structures to be effectively acquired by L2 learners it is important to implement a method that relies on strong contingency of cues and outcomes, that is, strong association between lexical or contextual elements and tense and aspect structures. In the case of TA combinations, this implies identifying which elements are prototypically associated with a TA and are reliable indicators, or cues, for a given structure. As argued in Romain, Ez-Zizi, Milin, and Divjak (2022), for TA combinations, these reliable indicators are of two types: either lexical or contextual. In the case of lexical cues, the best indicators for the use of a TA are offered by the verbs themselves, and contextual elements need not be invoked. For example, “replied” is among the most frequently used verbs in the simple past. On the other hand, where TAs are cued by contextual elements, it is important to look beyond the verb, into the wider (sentential) context. For instance, the present perfect is supported by adverbial phrases such as since then. For learning to be successful, it is crucial that instructors be able to draw learners’ attention to the optimal type of cue for learning to use a particular TA. 
To facilitate learning, we advocate starting with those tenses that make up the bulk of usage. Not only will this help learners to quickly start using TAs appropriately in the majority of cases, but it will also help them build up towards the rare and more complex cases. Our assumption is that once learners have understood how to use the most frequent TA combinations presented below, they will be able to use their knowledge of these combinations to apply them to less frequent TA combinations. This assumption is justified as our study shows that the cues that are the most strongly associated with perfect progressives, for example, are a mix of the cues found for the perfect on the one hand and the progressive on the other. Therefore, it is expected that once a learner has grasped the use of the perfect and of the progressive, they should be able to understand in which contexts to use the perfect progressive forms. The same holds for the future perfect and the future progressive.   
2. Simple tenses
The two simple tenses, namely present simple and past simple, rely essentially on lexical cues; that is, it is the verb lemma that is the most reliable cue for the use of these TAs. It is therefore crucial to direct learners’ attention to the verb itself. We will present some examples and suggestions below for the present simple and past simple individually. 
a. The present simple
The use of the present simple can be broadly divided into three main categories: with verbs of emotion, verbs of mental state, and verbs of logical state. Of course, there is more to the present simple than these three categories, but they do represent a large amount of the uses of this TA combination and should therefore be presented extensively and coherently at the start of a TA learning programme. The key with the present simple will be to direct learners’ attention to the relevant cue, i.e., the verb (and to some extent the kind of event/situation it denotes). A suggestion for a first exercise would be to have learners sort example sentences into three groups without giving any instructions but by using boldface or italics to direct learners’ attention to the verbs. They don’t necessarily need to label the groups, the idea would be to let them follow their instinct. For this first exercise we have chosen verbs that are frequent, prototypical, and quite general or accessible. We have also deliberately used first person subjects for verbs of emotion and of mental state and 3rd person subjects for verbs of logical states, as this is a trend we noticed in our data. Once learners have sorted these sentences into groups, the instructor can label the three main groups of verbs used in the present simple as verbs of emotion, verbs of mental state, and verbs of logical states. 
Exercise suggestion: 
[image: ]
Once this is done and learners have identified the three main semantic groups of verbs used in the simple present, we suggest that the instructor extend this exercise by providing a few more examples with other verbs as in the following. 
Exercise suggestion: 
[image: ]
Another suggestion for classroom activities is having learners read longer chunks of text, identify uses of the present simple and highlight the relevant cues, i.e. verbs. Here is an example of such a short text, expanded from one of the extra examples below:
(1) The fields and woods contain squirrels, badgers, and red deer. The little village of Grasemere has inspired many of our great artists and poets including Wordsworth, Coleridge and Ruskin. If you feel like a gentle lakeside stroll Grasmere Lake is to hand, or for the more energetic, Helvellyn, the most climbed peak in England, rises up only a short distance from the village. 
We provide extra example sentences below that contain the top cues for the present simple.  
Emotions:
(2) I hate people like Vera.
(3) I just love her little car.
(4) He says he loves me.
(5) The locals, however, love their feast and take it seriously.
(6) “I just want some time to myself,” she repeated calmly.
(7) When pigs want other pigs to follow them, they hold their tails erect.
(8) She wants to play at the highest standard. 
(9)  I just need someone to help with the paperwork.
(10)  Maybe he needs to get a breath of fresh air.
(11)  I like that part of the game. 
(12)  I like railway stations, you know, how big and noisy and busy they are!
Mental states: 
(13)  If patients wish to give up coffee, it is perhaps not a bad thing. 
(14)  I hope you did not fiddle with your food.
(15)  I hope that someday I will be able to make more contributions.
(16)  “But I don’t remember it at all,” she said solemnly.
(17)  Now you know what I have to put up with.
(18)  He should refrain from making comments on subjects he knows little about.
Logical states: 
(19)  “I don’t know what you mean,” she said shortly.
(20)  What I mean is my headache has gone.
(21)  The project represents an extension of work based on earlier small-scale surveys.
(22)  Each line in the diagram represents a relationship.
(23)  Each book contains ten reading texts followed by short and varied exercises. 
(24)  The fields and woods contain squirrels, badgers, and red deer. 
(25)  Water also contains varying amounts of rust grit and silt.
(26)  Our profession requires complex and varied knowledge, skills, and attitudes.
(27)  The project includes two case studies. 
(28)  Each packet includes a leaflet giving full instructions for successful cultivation.

b. The past simple
Just like the simple present, the past simple is also mostly lexically supported, which means that learners’ attention should be oriented towards the verbs. Again, we can divide our verbs into two semantic groups and can therefore propose the same exercises as for the present simple. The two groups for the past simple are verbs of reported speech and verbs of reaction. The ‘verbs of reported speech’ category is rather straightforward and encompasses verbs such as say, reply, answered, but also less obvious ones such as whisper, mutter, or shout. The verbs of reaction contain a slightly more mixed bag of verbs such as smile, shrug, or nod. Again, we have deliberately made the first exercise somewhat easy by using highly frequent verbs and by using examples in which the verbs of reported speech are used with clear indications of speech, i.e., inverted commas. This helps clearly separate the two groups.  
Exercise suggestion: 
[image: ]
Next, the same can be done as with the present simple. Once the semantic groups are revealed, learners are asked to add sentences to the group they think these sentences belong in. This time, we included slightly less frequent verbs and included one example where the verb of reported speech is used for indirect speech (thus without the commas). 
Exercise suggestion: 
[image: ]
We also provide a list of extra examples for each group below.
Reported speech: 
(29)  “Not if I can help it,” he replied grimly. 
(30)  “Not at all,” she replied, as she shuffled her papers into a neat pile.
(31)  “Apparently not,” she whispered as her eyes filled with stinging tears.
(32)  “She does come from Croydon,” said my mother.
(33)  “I don’t know,” he muttered.
(34)  “I would love to,” I answered.
(35)  “You did not answer me, Gregor.”
(36)  And finally he announced that another referendum would be held in January.
(37)  “I know when someone is lying to me,” she added with a thin smile.
(38)  “I was counting every vote with him,” he added. 
Reaction: 
(39)  I dropped my eyes and nodded sheepishly. 
(40)  Blanche smiled to herself as she realised that he was unaware of the irony.
(41)  He smiled warmly.
(42)  Sam shrugged at me. 
(43)  Willie shrugged his shoulders. 

c. Contrasting present simple and past simple
Finally, we suggest an exercise to help learners identify the contrasts between the two TA combinations and the verbs that are relevant for these TA combinations. In this exercise, learners are asked to match the verb forms with the correct sentences. While there is the same number of verb forms and empty slots, some verb forms will match several sentences. This could be an opportunity to ask learners why several verbs can be used in the same context and what that implies for the verbs and TA combinations. 
Exercise suggestion: 
[image: ]
We also provide the solution with the original sentences below. 
	I
	hate
	this flat, it is like a prison to me.

	Clara
	nodded
	and agreed.

	She
	laughed
	again and shook her head.

	You
	remember
	how angry Alain became when he saw me with that book.

	The children
	laughed
	silently and said nothing.

	And he
	whispered
	something in her ear.

	When pigs
	want
	other pigs to follow them, they hold their tails erect.

	Russell
	did not say
	anything.

	“Daddy had a fight with a chicken,” Daniel
	announced
	proudly.

	“She acted extremely courageously,”
	added
	the spokesman.

	He glanced briefly at her amused face and
	shrugged.
	

	What he really
	represents
	is Hollywood.

	We
	wish
	to expand our membership because we believe that birds are everyone’s concern.


	Sewer renovation
	requires
	large numbers of labourers. 




3. Perfects
a. Overall observations
The perfects are mostly supported by adverbials, but some verbs also support these TAs directly. We will first provide a list of examples to illustrate the typical contexts in which the present perfect and past perfect are used. We will then zoom in on the comparisons between present perfect and past simple and present perfect and past perfect. 
The top adverbial cues for the present perfect are already, since then, ever, and so far. All these are used in contexts where speakers report on events and their consequences (or lack thereof) for their then present time. Similarly, a number of the verb cues that support the present perfect denote change (or lack thereof) as in change, developed, or evolved. The contextual cues can easily be added to many instances of the present perfect, showing some harmony in the uses of the present perfect. Therefore we suggest an approach in three steps. First, an exercise on the adverbials and their similarities/differences, then a similar exercise with the three verbs mentioned above. Finally, we suggest one last exercise where learners combine verbs and adverbial cues. The aim of these exercises is to have learners think about the kind of contexts in which the present perfect is used and see the similarities between a number of exemplars. 
The first exercise is a ‘fill-in-the-blank’ type of exercise where learners have to assign one or several adverbials to each sentence. The instructor’s task is to have the students match the adverbials with the sentences. When a context allows different adverbials, students should be encouraged to discuss whether the use of different adverbials affects the meaning of the sentence. This should lead them to an overall understanding of the uses of the present perfect. The original sentences are provided below. 
Exercise suggestion:
[image: ] 
Extra exemplars of adverbial cues for the present perfect
(44)  We have already made some progress. 
(45)  I have already asked for information on all members of the party. 
(46)  Unfortunately there have been a few more hurdles since then. 
(47)  You are the most contemptible individual I have ever encountered in my life.  
(48)  That is the only silly thing you have said so far.  
Since a number of the top verb cues for the present perfect share a similar meaning, we propose an exercise where learners are asked to consider these verbs in context and assess whether they are interchangeable. 
Exercise suggestion:
[image: ]
Finally, we suggest an exercise combining the verb cues and the adverbial cues. Learners are encouraged to think about the compatibility of these two types of cues in order to better assess when to use the present perfect. 
Exercise suggestion: 
[image: ]

Extra exemplars of verb cues for the present perfect
(49)  He has not changed much.  
(50)  Thus we have developed a distinctly new product especially to meet the demands of this market. 
(51)  The tunnel has proved incomparably more expensive than at first imagined.

b. Present perfect vs. past perfect
The top adverbial cues for the past perfect are similar to those that support the present perfect such as never, already, or ever, but also the 4-gram it was the first time. Interestingly, the top 2 verb cues for the past perfect are finish and cease, which are semantically rather similar, but semantically different verbs also appear among the top cues such as forget, disappear, and fail. Since the present perfect and past perfect are very similar and rely on the same cues to some extent, we suggest drawing learners’ attention to the main difference between the two: anteriority. We thus recommend having learners compare sentences in the present perfect and past perfect and discuss differences. 
Exercise suggestion:
[image: ]
Once learners have discussed the notion of anteriority, they should be presented with other examples of cues that are particularly relevant for this feature of the past perfect such as previously and it was the first time. We provide a sample below:
(52)  The budget is the one that had been approved previously.
(53)  Killy had been triple gold medallist four years previously at Grenoble.
(54)  It was the first time they had ever spoken of the affection they felt.
(55)  It was the first time I had ever seen myself on screen.
So as to further exemplify this notion of anteriority, we can also make use of the verb cues that support the past perfect. This way, learners’ attention is drawn to the verb as well. 
Exercise suggestion:
[image: ]
Extra exemplars for the past perfect: 
(56)  They were her father’s words and she had never forgotten them. 
(57)  He had already made speeches in favour of European co-operation and even of a Franco-German union.
(58)  She had finished the sewing part and was now knitting its little coat. 
(59)  He turned to look at her almost as if he had forgotten she was there. 
(60)  The world had ceased to exist. 
(61)  The chair I had supposedly used on the policeman had disappeared, obviously thrown away.
(62)  Successive security council resolutions had failed to produce results. 

c. Present perfect vs. past simple
So far, we have shown examples for the present perfect and the past simple individually, but it is commonly agreed/observed that learners struggle to understand the difference between the two TAs. We thus suggest using examples of sentences containing the top verb cues for the past simple but used in the present perfect. These sentences contain adverbials that should help learners explain why the verbs are used in the present perfect in these cases, thus making them think about the cues for the present perfect, despite the use of the top cues for the past simple. 
Exercise suggestion:  
[image: ]
4. Progressives
This section will present suggestions for the teaching of both present progressive and past progressive. We will start with general observations before sharing suggestions to contrast between present and past progressive. 	Comment by Dagmar Divjak (Modern Languages): Isn’t the real struggle between present simple and present progressive?
a. Overall observations
As we mentioned in the main paper, the present progressive and past progressive both rely to a large extent (in around 75% of cases) on lexical cues, and the contextual cues that appear for these combinations are mostly irrelevant as they form part of phrasal verbs. We will therefore focus on lexical cues for teaching purposes. 
The verbs that are strong cues for the present progressive denote actions that usually require some time or can easily be construed as ongoing. We therefore suggest an exercise in which learners’ attention should be drawn to the verbs in the examples and their meaning. This can be achieved by presenting them with a list of exemplars and asking them to think about what the sentences have in common. 
Exercise suggestion:
[image: ]
As it has also been observed that some learners tend to struggle when choosing between the present simple and the present progressive, it would be relevant to have them turn some present progressive sentences into present simple forms and ask them to assess whether the use of the present simple is possible without changing anything in the sentence, and if so, how it changes the meaning of the sentence. 
Exercise suggestion: 
[image: ]  
b. Present progressive vs. past progressive
The top verb cues for the past progressive are verbs such as wear, talk, wait, or head. Many of them are shared between the present progressive and the past progressive. The difference between the two TAs, just like the perfects, resides mostly in anteriority. It is therefore relevant to point this out to learners, or rather, let them identify this difference. We thus propose an exercise in which learners have to experiment with both combinations and decide if they are both appropriate for the context. 
Exercise suggestion: 
[image: ]
c. Present progressive vs. present simple 
Learners also sometimes struggle to differentiate between present simple and present progressive. In order to draw their attention to the differences between the two forms, we suggest an exercise where the same verbs are used in both forms in different sentences/contexts. These verbs are among the top cues for the present progressive, which should lead learners to think about their use in the simple form. 
Exercise suggestion: 
[image: ]

5. Future simple   
The future simple is predominantly contextually cued and some of these contextual cues are easy to associate semantically with the future, notably the two related n-grams hopefully and it is hoped. As to the verb cues that support this TA, some can also be related to hopes and promises such as benefit, help, ensure, and continue. In order to draw learners’ attention to the contextual cues, we suggest an exercise that asks them to look for the cues: “what these sentences have in common.” Note that all sentences but one contain a time adverbial (this summer, this year, at the end of the week, when she wakes up); so there is a chance that learners will focus on these but the inclusion of the last sentence that contains no such phrase should help them focus on the target cues it is hoped and hopefully. 
Exercise suggestion: 
[image: ]
As we mentioned above, the top verb cues for the future tend to denote events related to promises, guarantees, or hopes. Such cues include benefit, help, or ensure, but also continue and result. Since there are no clear-cut semantic groups among these verbs, we suggest an exercise that will have learners focus on the verbs by having them fill in the blanks with the appropriate verb. Some verbs may be appropriate for more than one context but this shouldn’t be an issue as the focus is on the compatibility and representativeness of these verbs with the future simple. 
[image: ]
Extra exemplars for the future simple: 
(1) And it is hoped work will continue after the initial two years, perhaps with support from the business community nearby.
(2) It is hoped that once building work at Manor Farm has been completed there will be a considerable reduction in the amount of traffic along the brook.
(3) It is hoped that work will begin on it later this year.
(4)  However, sponsorship is being sought for the next term and it is hoped sufficient funding will be secured to avoid a repeat fee. 
(5)  It is hoped that the builders will be on site by July and the first shops will open by Christmas. 
(6)  Hopefully he will recover well and be back to normal. 
(7)  It has been hard going for us all in the league, but hopefully this result will help bring back the confidence.
(8)  Hopefully though, it will give people some kind of a handle on these issues to use in relation to other films.
(9) Pupils will benefit and that must be the object of the exercise.
(10)  Anything done to increase either will benefit the company.
(11) Regular usage will help to pinpoint a problem before it turns into a crisis.
(12)  The method of access will also help to determine the length of the pit.
(13)  I confirm that the battalion will continue.
(14)  In particular, rights and obligations arising from the treaty on the of nuclear weapons of July will continue to apply to the united Germany.
(15)  And will then continue normally again from the rear edge.
(16)  The government is hoping support will ensure a speedy passage for the law.
(17)  Will you please ensure that this request is put before the appropriate committee as part of the coming budget cycle?
(18)  Will he ensure that all discussions that take place are opened up for us to criticise and assist?
(19)  This will result in greater focus on our business priorities and the needs of our customers.
(20)  The normal expectation is that a request for exclusive acquisition advice will result in a engagement for the participating member firm.
(21)  He has already been booked four times this season and two more cautions will result in automatic suspension.
(22)  The attractive new environment created by the barrage will result in direct and indirect jobs. 
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image3.emf
Sort the following sentences in  two   groups:    (1)   “ Y outh is the best time , ”   F rank  said   quietly after a while .   (2)   H e  laughed   incredulously .   (3)   “ I   can tell you now ,   I   have it all in my head , ”   s he  answered   unexpectedly .   (4)   “ T hat is true , ”   replied   C atherine .   (5)   F orrest  smiled   in approval .    

Group 1  Group 2  

        

 


image4.emf
Add the  following   sentences to  the group you think they  belong in:   (1)   “ P lease do not tell on me , ”   she  whispered .    (2)   H e  nodded   thoughtfully ,   his eyes never leaving her face .     (3)   H e glanced briefly at her amused face and  shrugged .    (4)   S he accepted the glass and  muttered   a word of thanks .   (5)   “ Y eah sure , ”   G len  muttered   uncertainly .   (6)   “ T hey are horrible , ”   she  announced .    

Verbs o f reported speec h  Verbs of reaction  
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Fill in the bla nk s with the ap propriate verb   form from the fo llowing list ( there is one blank per verb  form   but  s ome verb  forms   may   match  several   contexts ) :  want,  laughed,  did not say,   h ate,   re quires ,   nodded,  added, shrugged ,   wish, remember , laughed,  announced,   represents ,   whispered .  

I   this flat, it is like a prison to me.  

C lara   and agreed .  

She   again and shook her head .  

You   how angry  A lain became when he saw me with  that book .  

The children   s ilently  and said nothing .  

A nd he   something in her ear .  

W hen pigs   other pigs to follow them ,   they hold their tails  erect .  

R ussell   anything .  

“ D addy had a fight with a  chicken , ”   D aniel   proudly .  

“S he acted extremely  courageously , ”   the spokesman .  

H e glanced briefly at her amused  face and   .  

W hat he really   is  H ollywood .  

W e   to expand our membership because we believe  that birds are everyone ’s   concern .    

Sewer renovation   l arge  numbers of labourers.   

 


image6.emf
Insert   the fol lowing adverbial phrases in the blanks:  already, since then,  ever, so far.  Do   some   contexts  fit more than one of these adverbials ?  Do es   the different adverbial   change the meaning of  the sentence?        (1)   _________ ,   however ,   his reputation has become as tarnished as  Nixon ’s.   (2)     W e have  _________   helped a number of these groups ,   but we need your help urgently .   (3)   _________   the fashion has changed again .   (4)   T hat is the best fish and chips  I   have  _________   had .     (5)   _________   three thousand jobs have been created under the scheme .     (6)   I   have  _________   washed my hands .   (7)     _________ ,   we have found nothing conclusive .    (8)   I t also contains some of the most dedicated men and women  I   have  _________   met .    
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The following sentences contain  three different verbs:  change , d evelop,  and  evolve .  Try replacing the  verb with the other two verbs.  Does it change the meaning of the sentence much?    (1)   I   have not  changed   anything for about four years .   (2)     D o you feel that this particular incident has  changed   your attitude towards life ?   (3)     S cientific debate about this has  developed   into a veritable battle of faith .   (4)     O ther parts have  evolved   to meet social changes .   (5)   M any adults hav e  developed   an immunity to tuberculosis in this manner .    (6)   D o you think the place has  changed   much since the takeover ?     (7)     T he other view is that institutions have just  evolved .    


image8.emf
Look at the following s entences, then copy them and try adding the following  adverbials  to the m :  already,  since then, ever , so far.  Which a dverbials are compatible with  which contexts?    (1)   Y ou have  changed   your mind .     (2)   H owever the detailed rules have  changed .    (3)   T he basic engine has not  changed   at all .   (4)   B y using the latest technology ,   he has  developed   a method to do it all at once .   (5)   M any companies have  developed   technical skills and no longer rely on dealer backup .   (6)   S cientists have  developed   a new wave machine which could save hundreds of homes  threa tened by the sea .    (7)   M embers feel that the team has  evolved   a spirit of participation and common concerns .   (8)   T he main problem is that the policy approach that has  evolved   is no longer seen as efficient .    (9)   U nfortunately this test has  proved   somewhat difficult to apply to practical situations .   (10)     O ur newsletter has  proved   a very effective link and channel of communication .    


image9.emf
Compare these sets of sentences. What is the main difference you note betwee n the members of  each pair?    (1)   I   have  never   done anything like that before .   (2)   S he had  never   heard of it in all her time in the house .      (3)   P erhaps it was just that he had  already   made other plans .   (4)   I ts central role in  policy - making  has  already   been considered .      (5)   I t was the first suit he had  ever   owned and three sizes too big .   (6)   H e is without a doubt the greatest scorer hockey has  ever   seen .  


image10.emf
Look at the verb forms in these sentences   and change them to present perfect. D o es  this work?  If  not, i s there an ything  else you need to change in the sentence for it to make s ense?    (1)   W hen she had  finished   eating ,   she wondered what to do next .    (2)   S he had completely  forgotten   how tired and hungry she was .   (3)   T he rest of the church had  ceased   to exist for him .   (4)   T he company  admitted   it had  failed   to protect the worker from danger .   (5)   B oth car and occupants had  disappeared   without trace .  
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The following sentences contain  some of the verbs that are usually good indicators of the past  simple.  Can you explain why they are in the pre sent perfect in th ese contexts?    (1)   “ E r ,   I   have to ask now that you have  said   that ! ”   (2)   F or you know ,   this is what he has  said   ever since that day .   (3)   T h at is the only silly thing you have  said   so far .   (4)   “ G ood heavens ,   that is the first time  I   have  shouted   since   1976 … ”   (5)   M aybe s o ,   but you still have n ’ t  answered   me .   (6)   W hen you have  answered   a question or made a point ,   be quiet .  


image12.emf
Look at the following senten ces   in the present  progressive   and the verbs that occur in them. What  do you think these have in common?    (1)   I nstead of expanding nurse training ,   colleges are  planning   a substantial reduction in intakes .     (2)   T he stock exchange is  investigating   both cases .   (3)   P oisoning and how to deal with it is one of the skills you have to learn when you are  dealing   with sick birds .   (4)   E xporters are now  seeking   less sensitive areas .   (5)   A lan ,   who hurt his back ,   has not worked since ,   and is still  fighting   for compensation .   (6)   A nd  I   am still  waiting   for my brandy .   (7)   T he  R iverside  T heatre in  Coleraine   is  preparing   for its first production of the new season .     (8)   “ W e are  studying   reports from the coastguard and a local fisherman , ”   said a  MO D   spokesman .   (9)     S he is currently  working   on a new book for the trust .  


image13.emf
Replace the verbs in  the  present   progressive   in  these sentences   with their present simple forms.  D o   the  resulting sentences make sense? Can you explain why?    (1)   W e are  talking   about concepts rather a lot this morning .     (2)   H ealth officials in  G ateshead are now  investigating   why firm action was not taken earlier .   (3)   W hat is clear ,   however ,   is that we are not  dealing   with lexical ambiguity .     (4)   B ut  I   am not  trying   to dampen your enthusiasm .     (5)   C rosby is  fighting   for his job after the defeat at  Peterborough .     (6)   I t ’ s  raining ,   I   have got the fire on ,   it is so bloody  cold !     (7)   I s that what  I   am  heading   towards ?     (8)   W hy are you  wasting   my time ?     (9)   Stephen,   are you  working   in the morn ing ?    
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All the f ol lowing sentences  have a verb in the past progressive, can you change it to t he present  progressive?  Does the resulting sentence make sense? If not, why ?    (1)   S he was  wearing   one of the rabbit ’s   white gloves .   (2)   S he looked back to ask what he was  talking   about .   (3)   H ow did you know he was  waiting   for us ?     (4)   U ncle  Alfred   was  waiting   for her at the entrance to the nest when she arrived .   (5)   S he took it ,   thankful that her hand was not  trembling   noticeably .     (6)   S tark was no longer  lying   in the mud .   (7)   A ll the time ,   someone was  watching   her .  


image15.emf
Consider the following groups of sentences, each set of four sentences share a verb that is  normally  associated with the present progressive. What differences i n meaning do you notice whe n they are  used in the present  simple?      (1)   W e  do n ’ t talk   about idolatry very much in  Britain .   (2)   I t sounds pathetic ,   but  I ’ m   also still quite awestruck whe n  I   talk   to famous people .   (3)   W hat kind of money   are we  talking   about ?    (4)   W ell ,   you see ,   what you are  talking   about is subjective reality .      (5)   T he committee then  investigates   the matter if necessary ,   summoning witnesses .    (6)   P atients explains how it is mainly doctors who  investigate   doctors ,   and how tribunals often  take place in private .    (7)   A nd the  British   L ibrary is  investigating   the possibility of selling copies in a manner similar to  dissertation abstracts  ( I nce ).     (8)   H e ’ s  investigating   us ,   F rank .      (9)   P hiloso phy  deals   systematically with questions that every reflective person asks from time to  time .   (10)     S uch a model is of interest to geographers since it  deals   with relationships .   (11)     W e are  dealing   this m orning with topic areas  thirty - nine   and forty and sites two and three .   (12)     H e just feels the desperation of hunger that is not  being dealt   with .     (13)     M ost of the time this isolation is what  I   seek   but today  I   just feel lonely .    (14)     I n general ,   the y  seek   provision for the forthcoming financial year .    (15)     J oseph is  seeking   practical and emotional support .    (16)     F inally ,   the college is seeking funding for general  SV Q   programmes in b usiness  administration ,   care ,   and technology for unemployed workers .     (17)     T he local authorities often  fight   hard to try to protect their independence .   (18)     If a tom - cat is nearby this excites him tremendously, but the female usually  fights   with him  and drives him off.     (19)     A lmost a thousand haemophiliacs are  fighting   for compensation after being treated with  imported blood products .    (20)     D aniel ,   my mum and dad are  fighting .   


image16.emf
Have a look at the  fo llowing sentences, what do they have in common?    (1)   I t is hoped   public consultation on the new merger plans wi ll begin this summer .   (2)   W ell ,   hopefully ,   she will be in reasonable mood when she wakes up .   (3)   I   am looking forward to seeing him in the  F rench open ,   and  hopefull y   he will win it this year .   (4)   B ut despite the obv ious problems ,   it is hoped   the unit will be operational within two weeks .    (5)   W e are optimistic about our chances and  hopefully   at the end of the week we will be able to  announce a new chapter in  M onktonhall ’s   history .   (6)   A nd  it is hoped   their visit will prompt more  American   tourists to follow them .  


image17.emf
Ple ase match the  correct   ver b with  the correct sentence :  benefit, help,  ensure, result, help, continue ,   ensure, continue , benefit.      (1)   A   few introductory words on the rules of  English   law will  _______   to set the s cene .   (2)   I t will  _______  in the destruction o f  C amley  S treet  N atural  P ark ,   which is used by thousands  of local school children .   (3)   U ntil then ,   green form professional advice will  _______   to be available .     (4)   I   will  _______   you have a copy as soon as it is available .   (5)   I   am quite happy where  I   am and  I   will  _______   to do my job .   (6)   W e will also  _______ that we maintain our skills base .   (7)   T hese measures will also  _______   the refining sector once capacity is reduced and industry  margins recover .   (8)   I t will  _______ you preserve your independence .     (9)   T he strength which this union brings to the  TUC   will  _______   all trade unions .  


image1.emf
Sort the following sentences in  three   groups:    (1)   I  hate   housework ,   untidiness ,   and most programmes on tv ;   I   love going to the cinema ,   though .   (2)   W ater also  contains   varying amounts of rust grit and silt .   (3)   T he project  includes   two case studies .   (4)   I   never realised before how much  I   love   baths .   (5)   H e added ,   “I   want   to farm the land ,   D ad would have  liked that .”   (6)   E ach line in the diagram  represents   a relationship .   (7)   I   remember   you were very quiet .  

G roup 1  Group 2  Group 3  

                                   

 


image2.emf
Add the  following   sentences to  the group you think they  belong in:    (1)   J ust tell me if you  need   a rest .   (2)   A ll carpets  require   professional cleaning occasionally .   (3)   F acilities  include   a swimming pool gym and sunbathing lawns .   (4)   M ore than anything  I   wish   I   could be with you .   (5)   I   hope   that the following notes are helpful .   (6)   “I   know   when someone is lying to me ,”   she added with a thin smile .   (7)   W e  need   to define what we  mean   by disability representation .   (8)   M y mother  does not like   it so much ,   she likes  S oweto better .    

Verbs of emotion  Verbs o f mental states  Verbs of logical stat es  

               

 


